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1. Introduction 

The civic education as referred to in constitution number 20 in 2003 on National Education System, civic education is a compulsory 

subject on curriculum for primary and secondary education and compulsory subject on the curriculum of higher education (Article 

37).This provision is clear and reinforced by the Article 37 section explanation of the constitution that civic education is meant to 

create students to be human beings who have a sense of nationalism and patriotism. With the provisions of the act, the position of 

civic education as a basis for developing the students to have a sense of nationalism and patriotism. The sense of nationalism and 

patriotism should take precedence over personal or group interests for the sake of the unity and integrity of the Republic of Indonesia. 

The state of Indonesian society which is different from all sides of life (religion, culture, customs, language, and others) requires every 

citizen has respect diversities for the integrity of the state proclamation on August 17 in 1945, just as it is said that the Unitary State of 

the Republic of Indonesia is fixed price. 

The Informal education in creating a sense of nationalism and patriotism actualize to appreciate the diversities one of them is given 

responsibility in the of civic education subject. The civic is one of the spearheads of national education, in order to establish the 

character of citizens who respect the diversities in the motto Unity in Diversity. The relevance builds respect for diversities with the 

implementation of civic education can be seen from its the characteristics, the charge, vision, mission, and purpose. The civic 
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Abstract: 

This study aims to determine whether there are differences in respect for diversity of students that learned with values 

clarification learning strategy in group interview type and the Consequences Search type, respect for diversity in students 

who had the cognitive style of field dependence (FD) and field independence (FI), and between values clarification learning 

strategy of group interview type and and the Consequences Search type with cognitive style of field dependence (FD) and 

field independence (FI).The method research used is a quasi-experimental design. The subject of this research are students 

of Civic Education with number 45 students by implementation value clarification learning strategy in the type of group 

interview, as an experimental class. Mathematics Education with the number 34 students by implementation value 

clarification learning strategy in the type of Consequences Search, as a control class. The technigue of data analyzed used 

ANOVA statistical two lanes (2x2) with SPSS + 20 for windows. The results of the study showed that (1) The attitude of the 

students to appreciate the diversity by using learning method for the type of group interview was lower than on the type of 

Consequences Search. (2). The attitude of the students to appreciate the diversity who had cognitive style of field 

dependence (FD) was lower than students who had cognitive style of field independence (FI), and (3) There was an 

interaction between the values clarification learning strategies in type of group interview and the type of Consequences 

Search with cognitive style of field dependence (FD) and field independence (FI) on respect for diversity. 

 

Keywords: value clarification, the type of group interview, the type of consequences search, cognitive style, respect for 

diversity. 
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education has the characteristics, namely the introduction of life together in the community in the human dimension as social beings, 

who must understand himself, developing the values and the character and understand the surrounding environment. Winataputra 

(1999) said that as the value of education, civic education is expected to build and transform the value, moral and norms that are 

considered good by the nation and the state to students, thereby nation and character building. 

Therefore, Noto Nagoro said that there needs to be an effort to help students internalize the values and moral not only in the ability to 

reason but also can be a part of the personality. It required steategi adequate learning thus attempts to internalize the value can be 

achieved. Quiqley and Tochcqueville (2000) said that in civic education, the someone will have effectivity as citizens if they have a 

feeling of individual sensitivity and awareness of personal values. Therefore, the creativity of teacher and lecturer to find out and 

develop civic education learning model and is able to create meaningful learning situation is one of the things that determine the 

success of the implementation of learning civic education, particularly in building a nation morally, respect for diversity. Oneof 

strategy which is chosen is the value clarification in the original language is Value Clarification Technique (VCT). In the process of 

civic education learning, the lecturers demanded to develop a learning strategy that builds respect these diversities, one of which was 

developed values clarification strategy. It is very importance in choosing to learnnational values strategy carried out by the teacher and 

lecturer of civic education. It is done to obtain an efficient and effective method to provide knowledge about the life of the state and 

internalize the values and morals of nationality. 

According to Taniredja (2011: 88), the goal of using of VCT, among others, (a) to know and measure the level of students' awareness of 

a value, so it can serve as a base of reference to determine the target of value to be achieved, (b) to create students’ awareness about 

values owned both the level and nature of the positive or negative and then built toward the improvement and the achievement of the 

values, (c) to build certain values to students by logical method and received by the students, so that in the end the value will belong to 

the students as a process of moral consciousness is not a moral obligation, (d) to train students in accepting her value and position the 

value of others, accept and take decisions on a problem related to daily life. The results of the study showed the advantages of this 

strategy, among others Lauren Teboho (2002) about the impact of values clarification on critical thinking, Gibson and Michell (1981), 

a conflict of values in society can be minimized with values clarification. The research by Fairizah Haris (2013), which concluded that 

the VCT learning strategy to increase awareness of services appreciates the value of the hero. Dewi Anggarini et al (2013), the results 

of research experiments showed the superiority of VCT methods compared with the conventional method, which concluded that VCT 

models can enhance students' character. Sudrajat (2011), VCT methods with a variety of methods can increase moral understanding, 

attitude, and self-reliance of students. It caused students can clarify what values are followed and reinforce the student's commitment 

to implement those values. 

Harmin, Rath, and Simon as a pioneer of value claification technique (VCT) or values clarification strategy explained the steps VCT 

with seven steps in three stages or phases, namely (Reimer, et al., 1983: 9): 

 

No. Stage Sub Stage 

1. Choosing 

(cognitive) 

1. Choosing freely. 

2. Choosing from a variety of alternatives. 

3. Choosing from a variety of alternatives by considering the consequences. 

2. Prizing 

 (affective) 

1. The feelings of pleasure and reward, proud of his choice. 

2. Affirming value which has been chosen and admited it publicly. 

3. Acting 

(behavioral) 

1. Behave, implement in accordance with the choice. 

2. Repeating the behavior of his choice, until it became a pattern of behavior that is life. 

Table 1: Main Stages in values clarification strategy 

 

1.2. The First Stage: Choosing 

Choosing freely, it means that in choosing is free from all forms of pressure. usually, environment demanding to perform a deed that is 

not in accordance with our beliefs. It is not valued yet, due to the nature of actual value is the value that we choose freely. The values 

that built in childhood had not been considered actual value, it only is considered to as an indicator or a seed value that can develop 

into real value. 

Choosing freely assume there are a variety of alternatives, if there is not an alternative option, then there is no freedom of choice. Sub 

third stage was chosen from various alternatives after considering the consequences of each alternative. Selecting a value means 

determining after considering the consequences of all the alternatives. Don’t know the effect of an alternative means does not know 

what will happen, so it is no free to accept the consequences. Knowing the consequences of some of the alternatives that exist, then 

people can make the right choice. 

 

1.3. The Second Stage: Respect 

Respecting and feeling happy with his choice. The value is something that is considered positive, appreciated, respected, high revered, 

honored and maintained. The values can make people happy and excited and grateful. When the someone has determined a choice, 

and the someone has executed a person's behavior becomes excited, then he or she has found a value for himor her. Otherwise,if 

someone becomes moody and sad after executing her choice then it means he has made a mistake in determining his or her choice. So 

when someone has decided to select a value then he or she should be happy with his or her choice, and keeping it as precious 

something to him or her. This sub stage is followed by boldly affirm the value of his or her choice in public. When a value revered, 

appreciated and can make a person happy, then he or she will recognize and communicate it to others. 
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1.4. Third Stage: Acting 

Behave in accordance with the selection. To really be a value, then person’s act must conform or based on the value that was followed, 

in other words a value to be realized in his or her behavior, when a value has not reflected in behavior, or someone has not acted in 

accordance with his or her choice, then something can not be called a real value, it only is considered as a desire, idea, or dream. The 

weight of a value can be measured from several lots of time, energy, and material that are sacrificed for the value which believed. Sub 

last stage is repeat behavior suitable with choices, and eventually become a pattern of behavior in life. 

The values clarification strategy focuses on student’s involvement in determining which values are selected and then be 

implemented. The main task of a lecturer in values clarification method is to guide and lead students in determining the choice 

of values. 

The values clarification strategy is cooperative learning as described Fullan and Steigelbauer "these are significant cooperative learning 

techniques for teaching values clarification. This strategy is based on a reasoning that a teacher is a tool in transforming value. 

Furthermore, Reimer and colleagues (1983: 8) stated: indeed, arguing for value neutrality is itself a value position. A teacher by their 

pedagogical choices and their modeling behavior are of necessity moral educators, regardless of the subject matter by teaching. Thus, 

when question raised, “Should school engage in values and moral education?” we have no choice but to answer that schools are 

necessary institutions of the significant moral enterprise. 

As a pioneer of clarification strategies, Sidney B. Simon, Leland W. Howe, and Howard Kirschenbaum in their book A Handbook of 

Practical Strategies for Teachers and Students guiding the implementation of learning values clarification with 79 kinds / type of 

strategy. Each of these types of strategies is explained by a different procedure. Its application in learning can be used to vary, it can 

be done singly or merger of some type. (Simon, 1972: 19) values clarification approach that we discuss in this book is more systematic 

and could be applied more broadly. This values clarification approach is based on the approach formulated by Louis Raths, which 

explores Dewey’s idea. 

In this study was carried out values clarification learning in the Group Interview type/strategy number 14 (Simon, p: 160) and the 

Consequences Search strategy type number 26 (Simon: 207). Learning values clarification in Group Interview type is applied in small 

groups, providing opportunities for learners to express their interests, beliefs, activities and personal values in a way that is more 

familiar. This strategy also provides experience for the learners to interview each other with each other. 

While type Consequences Search (Simon: 207), this strategy allows students to consider alternatives to the action in a variety of 

special situations. Its aim is to encourage the learners to be able to make his daily actions consistently and give reasons or 

consequences arising from the alternative chosen, so it is more suitable with their feeling and belief. Evaluating to consequences is as 

important as the search for alternatives because if we choose an alternative without thinking of the consequences, we raise the risk of 

making bad decisions or incorrect. This strategy gives training to the students to practice in looking for the consequences of various 

alternatives. 

In addition to the selection of learning strategy, the results of the study are also determined by the condition of learners, one of them is 

cognitive style. Witkin (1976) described the cognitive styles are forms of functioning in a special way based on the ability of a 

person's intellect displayed in the activities of perception and intellectual activity. Keefe (1987) suggested that cognitive styles are part 

of the learning styles that describe the habit of behaving relatively fixed in a person in receiving, thinking, solving problems or storing 

information. 

Based on the explanation above, then performed the study about the influence of value clarification learning strategy in the Group 

Interview type and the Consequences Search type on respect for diversities of students who have different cognitive styles in civics 

education subject. Based on this background, the formulation of this study are as follows: (1) Is there a difference of respect for 

diversities in students that learned with the value clarification learning strategy in Group Interview type and Consequences Search 

type? (2) Is there a difference in respect for diversities in students who have the cognitive style field dependence (FD) and field 

independence (FI)? (3) Is there an interaction between the values clarification learning strategy in Group Iinterview type and the 

Consequences Search Type with cognitive style field dependence (FD) and field independence (FI) on respect for differences 

Interview group 

 

2. Method of Study  

 
2.1. Study design  

This design of the study is a quasi-experiment with purpose to examine the reliability or effectiveness of the use of value clarification 

strategy in Group Interview type and Consequences Search type 

 

2.2. The variable of Study 

The variables in this study consisted of (1) the independent variable, ie the variable which is manipulated that is a cause. The 

independent variables in this study is the value clarification strategy in Group Interview type and Consequences Search type, (2) the 

moderator variable is a variable that has the potential, or may effect on the independent variables and the dependent variable, namely 

the cognitive style consist of field dependence (FD) and field independence (FI). The dependent variable ie variable which will be 

predicted as a result of treatment of independent variable. The dependent variable in this study is the form of student’s attitudes to 

appreciate the diversities after the implementation of two types of learning of the values clarification strategy. 
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2.3. The Subject of Study 

The subjects of this study are students of the Wisnuwardhana University of Malang. The reason for choosing this campus because 

students of the Wisnuwardhana University of Malang consists of several provinces in Indonesia. While the sample of this study was 

students of mathematics education program and students of civic education who are taking civic education subject. 

 

2.4. The Treatment of Study 

This research applies two groups of value clarification learning strategies, namely group interview type and consequences search type. 

Thus, there are two treatment groups. One group is taught with the strategy group type interview and the other group is taught by 

using the consequences search type. Prior to the experiment, both groups were given GEFT (Group Embedded Figures Test) cognitive 

style test to determine their cognitive style. Thereafter, a pretest is given to determine the level of initial ability in respect for 

differences of opinion from both groups. 

The allocation of time and material were given to the group is the same. However, the worksheets of each group are different. In other 

words, the student worksheets are adapted to the steps or scenarios of each learning strategy. There is a difference in the 

implementation step between the learning of clarification strategy of type value of Interview group with value clarification strategy of 

Consequences Search type as shown in the following table 

 

Learning Steps  Lecturer-Student Activities 

1. The Initial Activity 1. The lecturer communicated the activity plan in the learning that will be implemented, by 

presenting the learning objectives 

2. The lecturer starts the activity by explaining the concept of the subject discussed globally. 

3. The lecturer gave questions related to the subject as a stimulus. Students pay close attention 

4. The lecturer divided the class into 4 groups. Each group had two people as volunteers to 

answer questions asked by his friend. 

2. The Core Activities 

(Discussion) 

The Group Discussion Phase 

1. Each group was in their respective positions once established together. All group members 

were given time to read the literature they had related to the subject 

2. All group members made inquiries relating to the maximum of two subjects. Unless two 

people were callers as answerers. 

3. After all group members made a written question. Choosing a member as a group secretary, 

to inventory questions and answers as well as moderators, or intermediaries between each 

question and answer. 

4. The group discussion, if there was an answer from volunteers that need to be evaluated by 

other group members to find the right answer by agreement with the group members. 

5. Class Discussion Phase 

i. Taken in class discussions, so all class members know the issues of each group with different 

themes from the other groups, with a sense of appreciation, pride in their choice. Affirm the 

value of his choice and admit it in public. 

ii. The lecturer controlled the discussion process to fit the rules of discussion. 

Concluding Phase 

 The lecturer with students concluded the discussion. 

3. Closing Activity 1. The reflection on learning 

2. The lecturers provided a description test in the form of Students’ Worksheet undertaken by 

individual students. 

Table 2: the Steps of value clarification strategies for group interview type. 
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Learning Steps  Lecturer-Student Activities 

1. The Initial Activities 1. The lecturer communicated the activity plan in the learning that will be 

implemented, by presenting the learning objectives. 

2. The lecturer started the activity by explaining the concept of the subject discussed 

globally 

3. The lecturer showed a video about the subject as a stimulus. Students pay close 

attention. 

4. The lecturer divided the group class into 4 groups 

2. The Core Activities 

(Discussion) 

Phase 1 (Alternatives Search) 

The students in the group explored alternative values that will be developed with the help of 

the table  

Phase 2 (Consequences Search) 

After collecting some alternative values and attitudes of students sorted from, the first 

sequence to third, sought consequences that occur both positive and negative consequences if 

any. 

Phase 3 (Class discussion) 

a) Each group presented its work with a sense of respect, pride in its choice. Affirm the 

value of his choice and admit it in public. 

b) The lecturer controlled the discussion process to fit the rules of the discussion. 

The lecturer with students concluded the discussion. 

3. The Closing Activities a) Reflections on learning 

b) The Lecturer provided a description test in the form of Students’ Worksheep 

undertaken by individual students. 

 

Table 3: The steps of learning strategy of value clarification of Consequences Search type 

 

2.5. The Instrument of Study 

The instrument of this study consists of achievement test which is a test to appreciate the diversities, in the form of two types of 

assessment, namely: During learning both with the value clarification strategy in Group Interview type and Consequences Search type, 

made rublik attitude assessment in accordance with the content of material. The rubric had been consulted with experts. The end of 

learning devised scale of attitude test by using Likert scale, the thirty questions for attitude is adapted with the material that had been 

taught. The contents of the questions are consulted and validated by experts. 

 

2.6. The Techniques of Data Analysis 

The data about the cognitive styles of students used an instrument which is known as the Group Embedded Figure Test (GEFT) which 

distinguished a person's cognitive ability into two, namely the field independence (FI) and field dependence (FD). 

The data analysis technique used to determine differences of using values clarification learning strategy in the group interview type 

and the consequences search type on respect for diversities of students who had different cognitive style used ANOVA statistical 

analysis techniques with two lanes (2x2) by using SPSS + 20 for windows. The statistical analysis technique had also been used to 

describe the interactions between variables. 

 

3. The Results of Study 

 

3.1. The result of Pretest and Posttest 

Based on the results of the descriptive analysis can be presented briefly about the score of the attitude of respecting the differences of 

students both the control group and experimental group at the time of pretest and postest. Scores of mutual respect at the time of 

pretest can be shown in table 2 below. 

 

Number Value Eksperimen Class Control Class Total 

  f % f %  

1 50 – 64 is Low 23 51,1 20 58,8 43 

2 65 – 79 is Medium  20 44,4 13 38,2 33 

3 80 – 100 is High 2 4,5 1 2 3 

 Total  45 100 34 100 79 

Table 2: the score of mutual respect at the prestest 

 

Based on table 2, it can be seen that the result of pretest for appreciation of difference of opinion from the experimental class was 23 

people (51,1%) in low category, 20 people (44,4%) in the medium category, 2 people (4,5%) in the high category. While for the 

control class was 20 people (58,8%) in low category, 13 people (38,2%) in the medium category, and only 1 person (2%) in the high 

category. 
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While the score of mutual respect after posttest was shown in table 3 below. 

 

Number Value  Experiment Class  Control Class  Total 

f % f %  

1 50 - 64 is Low 1 2,3 4 11,8 43 

2 65 - 79 is Medium  29 64,4 4 11,8 33 

3 80 - 100 is High 15 33,3 26 76,4 3 

 Total  45 100 34 100 79 

Table 3: Scores the value of mutual respect at the time of posttest 

 

Based on table 3 it can be seen that the score of attitudes appreciated the difference of opinion for the experimental class after being 

taught using value clarification strategy with Interview group type was 1 student (2.3%) in low category, 29 students (64.4%) in 

moderate category, and 15 students (33.3%) in the high category. While for the control class taught by using value clarification 

strategy were 4 students (11,8%) in low score category 4 students (11,8) in medium category, and 26 students (76,4%) in high 

category 

The score of posttest for the respect for difference of opinion then analyzed with descriptive statistic calculation. From the result of 

posttest score analysis for students which became experiment class and control class can be shown in the following table. 

 

Descriptive Statistics 

Dependent Variable: Post_Tes 

Cognitive Style Learning Strategy Mean Std. Deviation N 

Field 

Independence 

Group Interview Type 76.25 10.243 20 

Consequences Search Type 85.95 7.351 21 

Total 81.21 10.048 41 

Field Dependence Group Interview Type 75.20 5.678 25 

Consequences Search Type 74.61 11.982 13 

Total 75.00 8.219 38 

Total Group Interview Type 75.66 7.948 45 

Consequences Search Type 81.61 10.781 34 

 Total 78.22 9.675 79 

Table 4: Results of Postest Data Analysis Attitude Appreciate the Differences of Opinion 

 

The result of posttest data analysis on respect for difference of opinion in table 4 explains that 29 students who have a cognitive style 

of Field Independence get mean score 76,25, SD (Standard Deviasion) equals 10,243, after being taught by using Group Interview 

Type strategy. However, 21 students obtained mean 85.95, SD (standard Deviasion) = 7.351, after being taught using strategy 

Consequences Search Type. As for students who have a cognitive style of Field Dependence, there were 25 students got an average 

score of 75.20 with Deviasion standard of 5.678 after being taught using Group Interview Type strategy, and 13 students got an 

average score of 74.61 with Standard Deviasion 11,982 after being taught using Group Search Type strategy. From these data, it can 

be concluded that students who had cognitive style of Field Independence got higher grade values compared to students who had Field 

Dependence cognitive style in respecting differences of opinion 

 

3.2. The Results of Examining The Variables’ Effect Individually  

The test results of the effect of individual variables are presented in Table 5 below: 

 

Tests of Between-Subjects Effects 

Dependent Variable: Post_Tes 

Source Type III Sum of Squares df Mean Square F Sig. 

Corrected Model 1730.119
a
 3 576.706 7.763 .000 

Intercept 453780.749 1 453780.749 6108.202 .000 

Cognitive style 715.187 1 715.187 9.627 .003 

Learning strategy 387.493 1 387.493 5.216 .025 

Cognitive style *  

Learning strategy 

493.247 1 493.247 6.639 .012 

Error 5571.779 75 74.290   

Total 490750.000 79    

Corrected Total 7301.899 78    

a. R Squared = .237 (Adjusted R Squared = .206) 

Table 5: Test Results Influence Variables individually 
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The table 5. showed that the result of ANOVA 2x2 test to theeffect of cognitive style on sikap menghargai perbedaan pendapat 

memperoleh values of F-test equals 9.627 with a probability value or significance equals 0. 003<0.05. it means that sikap menghargai 

perbedaan pendapat among students who had a cognitive style of Field Independence (FI) with students who had acognitive style of 

Field Dependence (FD) were significantly different 

The Result of hypothesis Test About the effect of strategy belajar tehadap sikap menghargai perbedaan memperoleh value of F equals 

5.216 with a probability value or significance equals 0,025 <0.05. It means that there were significant differences between antara 

mahasiswa yang diajar dengan strategi belajar Group Interview Type dengan Consequences Search Type dalam sikap menghargai 

perbedaan pendapat 

The Result of hypothesis showed that the value of F-test for the interaction antara strategi belajar dengan with a cognitive adalah 6.639 

with a probability value or significance equals 0:012<0.05. It means that there was an interaction effect between learning strategies 

with cognitive style on sikap menghargai perbedaan pendapat.  

 

4. Discussion 

From the data analysis above obtained that there are differences in respect for diversities in students that learned with the value 

clarification learning strategy in Group Interview type and Consequences Search type with Fcounteguals 9.627 and sig. 0.003. The 

students’ appreciate to diversities which used teaching methods for the of group interview type obtained lower scores than 

Consequences Search type. It means that the control class group with learning values clarification in Consequences Search type better 

result than the experimental class with learning the values clarification in Group Interview type or otherwise. 

While respect for diversities of students with different cognitive styles, there was difference respect for diversities in students who had 

the cognitive style of field dependence (FD) and field independence (FI) with Fcounteguals5,216 and sig. 0,024. The students’ respect 

for the diversities that have a cognitive style of field dependence (FD) lower than students who have the cognitive style of field 

independence (FI). In other words, students have the cognitive style of field independence (FI) had respect for diversities was better 

than students who had the cognitive style of field dependence (FD). 

While the interaction between the values clarification learning strategy in Group Interview type and the Consequences Search type 

with the cognitive style of field dependence (FD) and field independence (FI) on respect for diversities with Fcountis 6.639 and sing. 

0.012. With regard to patterns of interaction in figure 4.1, where the distribution lines of mean post-test of students who used the 

Group Interview type of students who had a cognitive style of FD above the line of post-test of students who used the Consequences 

Search type. On the contrary, the distribution of the mean of post-test of students who used the Group Interview type of studentswho 

had cognitive styles of FI is in under line of the post-test of students who used the Consequences Search type. 

 

5. Conclusion  

There were differences in respect for diversities of the students that learned by the value clarification learning strategy in Group 

Interview type and Consequences Search type with Fcounteguals 9.627 and sig. 0.003. The students’ respect to diversities who used 

teaching methods for the Group Interview type <Consequences Search type. 

There were differences in respect for diversities of the students who had the cognitive style of field dependence (FD) and field 

independence (FI) with F count eguals 5,216 and sig. 0,024. The students’ respect to diversities who had cognitive style of field 

dependence (FD) < cognitive style of field independence (FI) 

There was an interaction between the values clarification learning strategy in Group Interview type and the Consequences Search type 

with thecognitive style of field dependence (FD) and field independence (FI) on respect for diversities with F count eguals 6.639 and 

sing. 0.012. 
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