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1. Introduction 
Education is the development of the endowed capacities in the individual which will enable him to control his environment and fulfill 
his responsibilities to a major extent. The common feature of the education system in Kenya is academic performance. High academic 
performers in the society are considered successful in life while low academic performers are failures. Examinations and certifications 
are actually central to education and training processes as a means of evaluating the level of achievement for purposes of further 
education, training and employment. This has led schools to concentrate largely on preparing students to pass examinations for the 
purpose of acquiring good academic certificates which are considered essential for securing employment in both public and private 
sectors of the economy. Ford and Harris (1997) followed this logic while examining parental influence on African-American students’ 
school achievement by focusing on specific socio-demographic factors, including parental educational attainment, family income and 
marital status. Researchers generally agree that a constellation of familial factors exert significant influence on the educational 
aspiration and academic achievement of adolescents (Garg, Kauppi, Lewko & Urajnik, 2002; Garg, Melanson & Levin, 2007; 
Sanchez, Reyes, & Singh, 2006; Teachman, & Paasch, 1998). Among those salient factors are parental occupation, parental 
educational attainment, and family income. In the literature, parental educational attainment will be examined in relation to academic 
performance. Sanchez, Reyes, and Singh, (2006) identified negative domains within the family such as parental educational 
attainment, parental occupation, and family income to explain Latino Youth’s educational failure. Behnke, Piercy and Diversi, (2004) 
found a connection between Latino Youth’s education and their parental educational attainment. A person’s education is closely 
linked to their life chances, income, and well being (Battle and Lewis 2002). Therefore, it is important to have a clear understanding of 
what benefits or hinders one’s educational attainment.  
 
2. Literature Review 
The literature on achievement consistently has shown that parental education is important in predicting children’s achievement. The 
Mechanisms for understanding this influence however, have not been well studied in general, family process models (Linver, Brooks-
Gunn, & Kohen, 2002; Yeung, Linver, & Brooks-Gunn, 2002) have examined how parenting behavior, such as the structure of the 
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home environment, influence children’s’ achievement outcomes.  Klebanov, Brooks-Gunn, & Duncan, (1994) found that mothers’ 
education was important predictor of physical environment and learning experience at home. Smith, Brooks-Gunn, & Klebanor, 
(1999) found association between parent’s education with children’s’ academic achievement was mediated by the home environment. 
Thus, these authors posited that education might be linked to specific achievement behavior in the home for example reading and 
playing.  
Corwyn and Bradley (2002) also found that maternal education had the most consistent direct influence on children’s cognitive 
outcomes. Maternal characteristics are a key factor that affects academic achievement. Mothers who are more educated and have 
higher self-esteem have children who receive higher test scores (Baharudin & Luster 1998, Eamon 2005). Kao and Tienda (1998) 
concluded that eight grader aspirations to attend college derive primary from parents’ education. Other researchers found substantial 
support for positive relationship between mothers’ and fathers’ supportive behavior, educational level, language spoken in the home 
and adolescent’s aspirations (Plunkett & Bamaca-Gomez, 2003). 
Suitor, Plikuhn, Gilligan and Powers (2008) study isolated the variable of mothers’ education and its impact on her children. Thirty-
five women in this sample were followed for a decade to determine the longitudinal effect of their return to school and the 
consequence their academic achievement had on children’s’ educational goals and orientations. The researchers found that return to 
school were consequential on children’s’ aspirations only when mothers’ completed their degrees (Suitor et. al. 2008). Chiu and Khoo 
(2005) reported 15 year old students’ test scores related significantly with mothers’ mean year of schooling.  
In a study among black and white men born from 1907-1946.  Kuo and Hauser (1995) found that at least half the variance in 
educational attainment was attributed to family background, including parental schooling. Muola, (2010) reported that parental 
educational attainment correlated significantly with academic achievement. An educated parent become more involved in education of 
a child and can assist in school work. Educated parents also purchase books and other learning materials/resources for their children 
who create school conditions to successful performance but these learning conditions are absent in the poor uneducated and rural 
family. Children whose parents’ educational attainment is low are unprepared for school. They often lack readiness to learn, physical 
strength, and mental mindset (Pellino, 2006).   
In 2005, a family member read to 60% of children ages 3-5 daily. However, children living in families with low income were less 
likely to be read to daily than their peers in high-come household (Pellino, 2006). Glewwe, Jacoby and King (2001) used panel data 
from the Philippines to show that well nourished children perform better in school because they enroll earlier and learn more per year 
of school. Gale (2002) stated that parent’s who have educational training, are involved in their adolescent school programs and have 
high aspirations for them. In such a case, adolescents are likely to have high educational aspirations, which influence their academic 
performance. Socio-economic status of adolescents has an effect on college enrolment, therefore having an indirect effect on 
educational success. According to her, the higher the socio-economic status, the higher the academic performance and the better the 
students’ academic performance is, the more prestigious the occupation to which they aspire. 
 Chepchieng, (1995) found in his study in Kabartonjo division a negative correlation between parental educational attainment and 
students’ academic performance of boarding secondary school. Low-SES students may not be strongly motivated to do well in school, 
and they may not be knowledgeable about techniques for becoming successful in school. Middle class parents who have benefited in a 
variety from education serve as effective and enthusiastic advocates of schooling. Because doing well in school paid off for them, they 
are eager to persuade their children to do well academically in order to achieve similar or greater benefits. They also serve as positive 
role models. 
 Geberselassie and Gebry (2000) carried out in Ethiopia established that educated parents that were government employees favored the 
enrollment of their children. It also revealed that parental education influenced school enrollment positively and significantly for 
instance additional years of further schooling was seen to raise the school enrollment of boys and girls by 2.00% whereas an additional 
year in mother schooling raised the probability of enrollment of boys by 2.00% and girls by 3.00% and this indirectly enhance 
academic performance.  
A study of socio-economic status of students by Eshiwani (1983) pointed out that the ratio of students whose fathers were teachers 
took a’lion’share of the university admission ‘cake’due to motivation and encouragement from their parents to provide furthers 
studies. In a study conducted by Knight and Sabaot (1990) it was found that in contrast to Tanzania, in Kenya there is positive 
relationship between the parental educational attainment and the Childs’ Form four examinations performance. These findings tailed 
with Maundu (1986) findings that parental education has a significant influence on student’s performance in both primary and 
secondary examinations. It has been observed in many countries that children from educated background are at an advantage in 
academic competition. In Kenya and Tanzania the children of more educated homes also have better opportunities to acquire cognitive 
skills and appropriate attitudes in the home (Knight and Sabaot 1990). Therefore, it was necessary investigate the influence of parental 
educational level on academic performance of secondary school students. 
 
3. Methodology 
 
3.1. Research Design 
This study employed ex-post facto design. The main purpose of this design was to determine causes and effects for the current status 
of the phenomena under study. Parental educational attainment which served as the independent variable could not be directly 
manipulated (Nachmias & Nachmias, 1996; Kerlinger, 2000, Mugenda and Mugenda 2003). This design was also found appropriate 
because it allowed the investigation of subsequent relationships between variables. The academic performances of public mixed day 
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secondary school students are taken as the dependent variable. Thus, the researcher was able to relate an after-the-fact analysis to an 
outcome or the dependent variable (Kathuri & Pals, 1993). The researcher used the design to investigate the relationship between 
Parental educational attainment and students’ academic performance in public mixed day secondary school in Kuresoi Sub- County. 
 
3.2. Study Population 
One hundred and eighty form four students were selected from the six schools and used for the study. The study population was 3,913 
students enrolled in public mixed day secondary schools in Kuresoi Sub- County. The accessible population was the form four 
students who were used as respondents because they were assumed to be mature enough in terms of age and education thus having an 
idea about their family socio-economic background. Stratified random sampling was adopted. The technique placed the respondents 
into two strata on the basis of gender (boys and girls). Simple random sampling was adopted because it necessitated selecting of 
schools in such a way that the schools had an equal probability of being equal. The main factor to consider in determining the sample 
size was the need to keep it manageable.  
 
3.3. Instrumentation 
Data was collected from students in the selected secondary schools. The researcher used questionnaire for students as the data 
collection instruments. Both closed and open-ended items were used in the questionnaire. A closed-ended questionnaire is one which 
the respondent is offered the choice of alternative responses. Open-ended questionnaire is not followed by any kind of choice and the 
answers have to be recorded in full in order to support and check the alternative choice responses given by the respondent.  
Data concerning the academic performance of the students was obtained from school records. Through the principals of the selected 
schools, the researcher requested for the last one year marks (2011) of the respondents from the teacher in charge of academics. It was 
assumed that each subject was graded in percentages. An average mark was based on teachers rating the end of term test marks. The 
marks were standardized using T-score formula. The standardized scores provided a common basis for academic comparison of 
students’ performance. In order to achieve this scale, raw scores were transformed using the raw-score mean and standard deviation. 
The transformation yields a scale of Z- scores and this is used in transforming raw-scores into T-scores formulae. 
 
3.4. Procedure 
The researcher and research assistants ensured the sampled respondents were the ones providing appropriate responses in the 
questionnaire. The research assistants were trained in administering of the instrument and participated in piloting and correcting of the 
instrument before the final use. Before the questionnaire was administered to students in each school, either the school head or the 
deputy head introduced the researcher to the respondents in their respective classrooms.  The questionnaire was self administered type 
where it was presented to the students. The researcher read the items to the students one after another without offering any 
interpretation to the items. The respondents were not allowed to fill in the instruments until they indicated that they had clearly 
understood the procedure. Enough time was allowed for all the respondents to finish. A researcher asked the students to use permanent 
ink pens. 
 
4. Results and Discussion     
To determine the contribution of parental educational attainment to student’s academic performance, chi-square test analysis were 
done with the father’s and mother’s educational attainment as the independent variable and the student’s average end of term score for 
one year as the dependent variable. Parental education attainment were grouped into three categories high, medium, and low as 
described earlier. Such a categorization was done because from the information given by the students on the parental education, most 
of the parents either did not attain any levels of schooling or attained only the primary levels of education. There were only six 
students who indicated their parental educational attainment to be of university.  
The χ2 values of the father and the mother educational attainment of 0.90 and 1.34 respectively shows that there was no significant 
difference in the performance of students whose parental educational attainment was high, medium and low. This was also confirmed 
by very low contingency coefficients of father 0.07 and 0.09 for the mothers’ educational level. The contingency coefficient revealed 
that a very low degree of association exists between parental educational attainment and the students’ academic performance.  
 The above statistics suggest that a parent appear to have no influence on the children’s academic performance. Therefore, from the 
finding, the null hypothesis (Ho1) which stated that parental educational attainment has no significant influence on academic 
performance of secondary school students was accepted. 
The results obtained from analysis showed that the level of education appear to have no direct influence on secondary students 
performance. The Chi-square of the fathers’ level of education  
 χ 2

(ob) = 0.90 and  χ 2 
crit (0.05, 4) = 9.49 with df = 4 showed that  χ 2 (ob) ≤  χ 2 crit (0.05, 4) then the HO was accepted. The Chi-square of the 

mothers level of education χ 2 crit (0.05, 4) = 9.49 with df = 4 showed that χ 2 (ob) = 1.34 and χ 2 crit (0.05, 4) showed that χ 2 (ob) ≤ χ 2 
crit (0.05, 4) 

the HO was accepted. Therefore, the hypothesis (HO1) Parental education attainment has no significant influence on academic 
performance of secondary students was accepted. When contingency coefficient was calculated, there was a very low degree of 
association of 0.09 between the two variables. 
The results therefore, confirm the finding of Sirin (2003); Chepchieng (1995); White, Reynolds, Thomas and Gitzlaff (1993). They all, 
in their separate studies, concluded that there was no correlation between parental education attainment and students’ academic 
performance. The current study was done in secondary school level just like the above researchers. This implies, therefore, that 
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parental educational attainment has no effect on academic performance of secondary students. Most of the researchers who found a 
strong correlation between the two variables did their research in the lower level (primary schools) where parents’ level of education 
could influence students’ academic performance. Muola, (2010) did the same research in Machakos among standard eight pupils and 
found a correlation between parents’ level of education and pupils’ academic performance. Chiu and Khoo (2005) also found the same 
result in America among 15 years-old students test scores. Nzomo (2001) also established a correlation among standard 6 pupils. 
Therefore, the level of parental education may not contribute to the children’s school work in secondary level, probably only at 
primary level.  
 
5. Conclusion and Recommendations  
The findings of the study have supported previous findings which have indicated a negative relationship between students’ academic 
performance and. parental educational attainment parental educational attainment which had two independent variables namely: 
Educational attainment of the mother and educational attainment of the father, did not significantly influence students’ academic 
performance. It was revealed from the findings that parental education attainment had no significant influence on academic 
performance of secondary students. The literature review indicated clearly that the relationship between socio-economic background 
and academic performance is stronger in developed countries than in developing ones. The relationship between the two variables is 
strong in primary school level in developing countries and the reverse is true in secondary level. From the findings and foregoing 
conclusions, the following recommendation was made: Many parents may not be aware of the influence parental educational 
attainment on the academic performance of their children. Parents need to be informed that they can contribute to the education of 
their children through active participation among other strategies.  
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