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1. Background /Introduction 

This study attempts to explore the impact of private and independent colleges to the development and 

strengthening of secondary education in Zimbabwe. This study uses the case analyses of five schools in Harare which are; 

Denmark College, Christ College, Herentials College, His Mercy Christian College and Pinewood High Schools. An 

independent and private school is one that is not maintained by a local authority or national government but by 

individuals, groups of individuals, institutions or organizations. Private and Independent schools enjoy a large measure of 

autonomy in the running of their affairs outside the day-today control of the government. Private and independent 

college’s participation in education has increased dramatically over the last two decades across the world, serving all types 

of communities from high-income to low income families. The Zimbabwean government encouraged the private sector to 

provide education and enrolment in private colleges, leading to a boom in enrolment in Harare. In terms of general 

statistics there are about 2000 registered colleges and about 300 unregistered colleges in Harare, some of which are 

operating in houses, churches, and other unfavorable learning conditions.  

The phenomenon of private and independent schools/colleges in Zimbabwe remains conceptually elusive and 

controversial to educational traditionalists who believe in state centric education. Most independent schools in Harare 

appear to have borrowed and still borrow heavily from practices of public schools. The proliferation of independent 

schools in Zimbabwe has generated fierce contestation with some arguing that they are fleecing desperate consumers 

whilst others think they are filling the gap where the government is failing to provide quality education to citizens. There 

is an ongoing debate about private education, notably for-profit education, leading to the commercialization of the 

education sector despite the fact that it is recognized as a public good. In, Zimbabwe, there has been a calls advocating for 

the strengthening of regulations on private educational institutions which are viewed as offering substandard education as 

well as caricatured as bogus institutions motivated by profit making at the expense of service quality.  However, research 

has indicated that some public schools are actually offering sub-standard education as compared to private and 

independent colleges who are providing quality education with affordable rates. It is against this backdrop that this thesis 

seeks to investigate the impact of private and independent colleges in the education of citizens in Zimbabwe. This study is 

situated within the context of business management looking at how private players in the education sector can influence 

the holistic development of the education sector in Zimbabwe.  
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Abstract: 

This study aims at exploring the impact of independent and private colleges in promoting the development of the 

education sector in Zimbabwe. It seeks to answer the following research questions: What is the history of the education 

sector in Zimbabwe?; What is the role of private and independent Colleges in providing secondary school education?; In 

which specific ways are private and independent secondary colleges improving the quality of education in Harare?; and 

Which methods can be adopted in promoting inclusive participation in the development of quality education in 

Zimbabwe? The aim of this study was to explore the ways in which the independent and private colleges have been 

contributing to the education sector in Zimbabwe. The speed of change and the explosion of new private secondary 

schools in Harare challenge us to have a paradigm shift away from negative perceptions about independent colleges in 

Zimbabwe. This has important implications for the role of the private school, which is being the major provider of 

knowledge and skills. In order to answer these questions, a mixed approach of qualitative research and quantitative 

research were used. Two main methods were used in data collection which are interviews and questionnaires. The 

findings suggest that private schools are playing a leading role in educating citizens in Harare, although there is need to 

work together with public schools with the support of government to promote quality education in secondary schools. 
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2. Significance 

The significance of the study for the study, which is often known as the justification of the study has two 

important dimension: The theoretical and the practical. The theoretical need or justification derives from the fact that 

during the process of knowledge construction, scholars are able to fill certain gaps within the framework of their topic. 

The practical significance is concerned about the various stakeholders who will find the results interesting and relevant 

for their own interests. These have to be identified and their interest has to be clearly articulated. 

 

2.1. Theoretical Significance 

 

2.1.1. Shortage of Literature on the Subject 

As such the role of private and independent educational institutions and their impact in the development of the 

education sector in Zimbabwe has never been a discourse of much interest to most researchers. Scholars and policy 

makers on the national and international levels assume that the role of private independent schools in the education 

sector has been weak. However, a careful review of available data, often even from the same authoritative sources, 

demonstrates that there are reasons for serious concerns regarding this perspective. Therefore, this study is justified 

because it will offer valuable insight on the contribution of private and independent college sector in providing quality 

education in Harare and Zimbabwe at large. 

 

2.1.2. Limited Empirical Knowledge on Linkage between Public and Private Education 

This study will also provide information on the limited empirical knowledge on the link between private players 

and public players performance in the education sector. The continued poor performance of some government and 

negative perceptions on private schools in Harare despite their significant contribution in providing quality service has 

given rise to the need to undertake this study. 

 

2.2. Practical Significance 

 

2.2.1. Education Policy Makers 

The most critical challenge facing education policy makers in developing countries including Zimbabwe is access 

to data which is relevant, timely, and accurate on which to base their policy deliberations. Effects of poor quality of data 

are often experienced in everyday life, but often without making the necessary connections to their causes. 

 

2.2.2. Monitoring and Quality Control for Education 

The study will also be relevant for the various authorities who are involved in the monitoring and quality control 

of education institutions. It will motivate the stakeholders to monitor and adjust educational sector institutional set ups 

and policies to improve educational performance. 

 

2.2.3. Public Private Partnerships 

The study will add the new dimension of the public-private partnership specifically of educational sector; this 

further will help to improve the quality of secondary school education in Zimbabwe.  

 

3. Review of Related Literature 

 

3.1. Theoretical Framework 

The study has been conducted using critical theory in the context of qualitative research tradition.It is important 

to note that, this research is located within the critical theory paradigm. The researcher found it appropriate to employ the 

critical theory paradigm since the purpose of the study is to gain insights into academics’ perspectives on the impact of 

private and independent colleges on the education sector in Zimbabwe. Denzin and Lincoln (2005:194) states that-the 

ontology of critical theory is shaped by social, political, cultural, economic, and ethical and gender variations‖ as well as 

transformation through the research process itself (Van Ransburg, 2001). In addition, Carr and Kemmis (1996:197) argue 

that a-critical approach strives to replace one distorted set of practices with another hopefully less distorted set of 

practices.   

 

3.2. The History of Asymmetry in Zimbabwean Education 

The Zimbabwean education system has an elaborate history of asymmetry. In the early stages, the education 

system derived asymmetries from colonial educational administration. The government of Zimbabwe inherited a 90-year 

legacy of inequality from the colonial Rhodesia that encompassed the social, economic, political, and educational aspects of 

life, which oppressed and discriminated against the black majority (Richards and Govere, 2003; Peters and Chimedza, 

2000). According to Dorsey (1989), legislation, whenever necessary, was enacted to ensure that black development did 

not pose a serious threat to white development and interests. Thus, continued manipulation of the economic, political, and 

education structures was particularly important in maintaining white dominance during the colonial era. 

The coming of independence enabled more black people to have increased access to education. However the 

education system was still unable to absorb all African people in the system and this continues up to date. Thus the 

emergence of the private school is justified by this traditional deficit. 
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3.3. Post Independence Expansion of Student Access to Schooling 

Upon gaining independence, significant changes in education were inevitable (Chitiyo& Wheeler, 2004). The 

government gave first priority to the reconstruction and reopening of schools that had been closed during the liberation 

wars, which included nearly one-third of the primary and secondary schools, particularly where the war was intense 

(Csapo, 1986; GoZ, 1980). The second priority was to expand the educational system at all levels, but particularly at the 

secondary school level, to redress the extreme imbalance and inequality inherited from the colonial era (Dorsey, 1989). 

Strategic advent of the private sector in education has led to the rapid expansion of access to education in several 

countries.  Although it is true that some private schools are expensive, the majority of the private schools in Harare, charge 

very low fees, such as 50 per month (Andrabi et al. 2006). In this way, independent private colleges provision of secondary 

education has increased enrolment in urban areas and among low-income households at a very low cost. These examples 

show that, the private and independent colleges in Harare have contributed to the development of quality education as 

well as satisfying unmet demand for schooling.  

In the United States, the number of private companies providing supplemental academic services (academic 

tutoring) increased by 90 percent in just one year, between 2003 and 2004.  Patrinos et al (2009), using a rich set of 

individual level data, revealed that increased school competition is shown to have statistically significant positive effects 

on student performance in mathematics, but no significant effects in English and Swedish. Interacting school competition 

with student characteristics, the results indicate that immigrant students and those in need of special education tend to 

gain more from increased school competition than others, while adverse effects on students from less-educated families 

are found in terms of English and Swedish performance.   

Patrinos et al (2009) in International Bank for Reconstruction and Development (2009) found existing evidence from 

around the world that show the correlation between private provision of education and indicators of education quality is 

positive, which suggests that the private sector can deliver high-quality education at a low cost. Using data from the 

OECD’s programme for International Student Assessment Woessman (2005) showed that publicly operated schools 

deliver lower test score compared privately operated schools, but publicly funded private schools are associated with 

higher academic achievement than publicly operated institutions.   

  Mark Bray (1996) in Sumra, et al (1999) observed the private sector’s expanding role in Tanzania educational 

sector responds to one or more of the following concerns: - the shortage of resources to support public provision of 

services; the perception that public education is inefficient; the demand for greater parental choice in education; and 

pressures to make schools more accountable to their clients.  Sumra et al (1999) proved that rapid growth of the private 

sector on education sector in Africa during the 1990s indeed opened educational opportunities. This is also corroborated 

by Tooley and Dixon (2003) in their detailed study of private schools in Hyderabad, that: ‘parents turn out to be active 

choosers of schools for their children. 

Centrally to this Sumra et al (1996) revealed that the expansion has been accompanied by a rise in access to 

secondary school among children from disadvantaged backgrounds; and at the level of schools, by significant staff 

turnover as schools compete for the same pool of teachers, and a narrowing of public-private sector differences in school 

effectiveness. Genevois (2008) argues that private sector is becoming an essential partner in promoting educational 

sectors in order to reach the Millennium Development Goal for Education for All in 2015. This is further motivated by the 

Basic Human Rights as promulgated by the united Nations especially the 1990 Jomtien Declaration that called for 

revitalized partnerships at all levels in order to achieve Education for All (EFA) (Galabawa and Agu, 2001). 

 

3.4. Role of Government 

Traditionally, it has been the role of the government to provide school education to the appropriate age group. 

However, private schooling is growing in many countries including Zimbabwe. Part of the reason for this seems to be that 

public schools are performing poorly, with high teacher absence rates, bad teacher student ratio lack of teaching activity 

and low pupil achievement levels (Chaudhury, et al., 2006). 

 

3.5. Contrasting Public and Private Schools 

Chifunyise (2001) points out that in Zimbabwe, 94% of primary schools and 87% of secondary schools are owned 

and run by missions, church organizations, and boards of trustees, commercial companies, and urban and rural district 

councils. She further states that most of the private schools are registered, therefore, eligible for certain benefits from the 

government and, at the same time required to maintain certain standards. 

One international classification of education (OECD 1990) defines private education as that provided in 

institutions managed by private persons but this definition covers a wide variety of situations. Public institutions are 

wholly funded by the government; others are state aided to a wide extent while private and independent colleges receive 

no government aid at all. Further, in any one country, the situation may vary over time and according to the level or the 

type of education. Even though any simple distinction between the two types makes diversity within each sector, from a 

policy point of view the distinction remains useful when assessing expansion of the system. Expansion through the public 

system implies a direct role for the government in both finance and school management, whereas expansion through the 

private sector implies a more independent way and private way of operation. 

 

3.6. Higher Academic Achievement 

The existing evidence from around the world shows that the correlation between private provision of education 

and indicators of education quality is positive, which suggests that the private sector can deliver high-quality education at 
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a low cost. Using data from the OECD’s Programme for International Student Assessment, Woessmann (2005) showed that 

publicly operated schools deliver lower test scores than privately operated schools, but publicly funded private schools are 

associated with higher academic achievement than publicly operated institutions. Therefore, partnerships in which the 

private sector is the operator and the public sector is the financier have the potential to increase enrolment while keeping 

the education budget in check. 

 

4. Objectives of the Study 

• To explore the role of private and independent Colleges in providing secondary school education. 

• To assess the ways in which private and independent secondary schools are improving the quality of secondary 

education in Harare 

• To recommend on the methods of promoting inclusive participation in the development of education in 

Zimbabwe. 

5. Assumptions of the Study 

This research study is based on the assumptions that:  

• The majority of registered private and independent colleges in Zimbabwe contribute immensely to the 

development of quality education as well as creation of employment 

• Despite the negative perception about the contribution of private and independent colleges in the education 

sector, these institutions are providing better education than that of government institutions in Harare.  

• There are many people in Harare who are now enrolling their children to private and independent colleges than in 

public schools.  

• The possible causes of poor performance in secondary schools in Zimbabwe might be due to the lack of strategic 

partnerships between the public and private sectors in education. 

• There would be maximum cooperation from all the research respondents. 

• Authentic partnership between private and public schools if implemented properly may achieve a noble cause of 

providing excellent performance in schools. 

• Respondents would not be greatly influenced by the position of the researcher and therefore would respond 

objectively to questions. 

 

6. Delimitations of the Study 

This thesis is delimited to the private and independent colleges in Zimbabwe’s Harare Urban. The population of 

the study comprised of Teachers, headmasters/principals, learners, Ministry of education regulators and directors of 

selected schools. Because of their importance to the education sector, in terms of employment creation, and also 

contribution to the national economy only identified schools will be evaluated. This study will specifically focus of the 

period ranging from 2000-20016. This time frame is critical because it witnessed the unprecedented advent of private and 

independent colleges when the Zimbabwean economy began to sneeze because of the sanctions and political upheavals. In 

addition, the multi-currency regime is also under the identified time frame which makes the evaluation critical. The 

researcher evaluates the five identified schools as case analyses and these are: Pinewood High School; Denmark College; 

Herentals College; Christ College; and His Mercy Christian College. In order to represent the entire breath of private and 

independent colleges in Harare, the researcher chose these five colleges because of their similar traits in terms of growth 

and quality of service being offered. 

 

7. Operational Definitions 

 

71. Impact 

Refers to the force of impression of one thing on another. It can also refer to a significant or major effect that 

leadership in the context of the school has on the performance of the school. The term impact points to an impinging of 

striking especially of another factor against another. A general effect of a variable on the other is what is referred to as an 

impact in this thesis. 

 

7.2. Performance 

This term performance refers to the ability of learners, teachers and the school as a whole to attain high levels of 

achievement in various areas of the curriculum such as; good pass rates in various school subjects, good performance in 

sporting activities and clubs, meaningful and memorable educational tours and field trips, prizes, for example, for being 

the best school in some geographical area. 

 

7.3. Private and Independent College 

Refers to a school that is not maintained by a local authority or national government but by individuals, groups of 

individuals, institutions or organizations. The government only provides the legal framework but is not involved in the 

recruitment of staff supervision of staff. However, the curriculum offered is directly taken and approved by the 

government aligned ZIMSEC in the case of local secondary and primary education. 
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7.4. Quality Education 

Refers to how well the internal operations of the school are run, for example; performance of the school or college, 

a good and favourable learning environment, quality classroom interactions, and curricula. 

 

8. Design of the Study/Technique Used 

According to Kothari (1993) research design refers to the plan or procedure for gathering information, indicating 

the steps and how the research is going to be carried out in the search for the answers that the researcher is seeking 

guided by a conceptual structure. For the case of the impact of private and independent colleges on the educational sector 

in Zimbabwe, specifically secondary education in Harare’s five schools, the researcher used qualitative descriptive design, 

so as to simplify the interpretations of findings. Mason (1998) defines qualitative research as a multi-method in focus, 

involving an interpretive and naturalistic approach to its subject matter.    

Qualitative research reported in terms of verbal description rather than numerical form. It employs semi-structured 

interview, observation checklist and documentary analysis, which are flexible as well as sensitive to the social context in 

which data are produced (Cohen et al, 2000). 

 

9. Sampling Technique 

In this study a combination of purposeful and convenient sampling was used.  Moore (1991:8) and Robson 

(1995:141) argue that selecting whichever units of the population are easily accessible is called convenience sampling.  

McMillan and Schumacher (1997:174-175) argue that convenience sampling techniques are less costly, save time, ensure 

ease of administration and high participation while allowing generalization to similar subjects, hence it was deemed 

appropriate for this phase of the study. 

For this phase of the study a convenient and purposeful sample of five schools was selected, guided by the views 

of McMillan and Schumacher (1997:169) who argue that a convenience sample is a group of subjects selected on the basis 

of being accessible or expedient.  The five schools namely; Denmark, Christ College, His Mercy Christian College, Herentals 

College and Pinewood College were chosen on the basis of being closest to the researcher’s work place.  From each of the 

selected five schools, 5 school headmasters were purposively selected to ensureinformation-rich participants (Parton in 

McMillan & Schumacher 1998:397; Marshall 1998:60).  Since the researcher intended to use focus groups to collect data 

from the school managers, five members per group was deemed an appropriate sample size. Daymon and Holloway 

(2002:192) corroborate this saying, “five members is about right for most research purposes associated with traditional 

focus groups; it is large enough to provide a variety of perspectives but small enough not to become disorderly or 

fragmented.”       

Marshall (1998:60) says one form of purposive sampling is strategic informant sampling which is, “… selecting the 

people whom you think can give you the most information.”  This strategy of purposeful sampling was used as it was felt 

that school managers (including senior teachers) would have a lot of information on the impact of the programmes that 

were established to evaluate the impact of private colleges in educating citizens at secondary education level.  

Purposive strategic informant sampling (Marshall 1998:60) was also the rationale for including the heads of the five 

selected schools in the sample. The heads are in charge of implementing the quality of education in private and 

independent schools, and it was felt they were information-rich participants (Parton in McMillan & Schumacher 

1997:397). 

 

10. Tools for Collecting the Data 

The researcher used triangulation approach to enhance validity and reliability of data collected. The Triangulation 

approach uses multiple source of data collection- interview, questionnaires, classroom observation checklist and 

documentary review. These techniques facilitated cross checking of the accuracy of information which is collected. As 

Cohen et al., (2000) argues; exclusive reliance on one method may bias or distort the researcher’s picture of the fact under 

investigation. No single research instrument is adequate in itself in collecting valid and reliable data on a particular 

problem, rather the use of multiplicity of techniques is the best method, and it facilitates complementation and 

supplementation of data. 

 

10.1. Interview 

According to Kothari (2004) interviews involve a set of questions, intended to collect information through oral or 

verbal communication in a face to face contact between the researcher and the respondents. Cresswell (1994) holds that 

personal interviews are the most common and most effective means of obtaining detailed information in a survey.  

Specifically semi-structure interviews were used, whereby the interview guides had a list of issues to be covered and 

questions to be answered.  As Kirshinaswani (2003) argued, with a semi-structured interview, the interviewer has the 

freedom to probe the interviewee to elaborate on the original response or to follow a line of inquiry introduced by the 

interviewer. Therefore, interview guides were used to gather information on the impact of private schools on quality 

education on  secondary schools to the governmental officials especially District education Officer and two of his 

subordinates were interviewed to know their views and attitudes towards the possibility of delivering quality secondary 

education through private schools in Harare District.   
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11. Validation Procedures 

Validity refers to the quality/accuracy of data gathering instruments or procedure that enables it to measure what 

it is supposed to measure (Best and Khan, 1993; Ary et al., 1996). Reliability refers to the degree of consistence 

(Denscomber, 1998; Ary et al., 1996). Reliability of research instruments is a degree of consistency with which it measures 

whatever it is measuring (Ary et al., 1996).  In this research work instruments used to collect data were assessed through 

distributing it to other experienced researchers or their feedback. This had the effective impact of correcting various 

anomalies and ambiguity to see the degree of consistency. A brief pilot test was run at other private schools to see how the 

responses would come out. After the process, various adjustments were made before final deployment. 

 

12.  Experimentation/Field Work Details 

 

12.1. Fieldwork Procedures 

When collecting research data it is very important that strict ethical standards are maintained at all times (Bell 

199:53).  Amongst others, this is to ensure that the rights and welfare of the subjects are protected.  This study did take 

into consideration certain ethical provisions as outlined below.  

 

12.1.1. Approval for Conducting the Research   

For research conducted in an institution like a school system approval for conducting the research should be 

obtained from the institution (McMillan &Schumacher 1997:195; Bell 1999:52).  For this study the researcher wrote to the 

Secretary for Education, Sport and Culture asking for permission to do the research in the schools since he is the most 

senior officer in the Ministry.  Data collection only commenced after the approval to do the research had been obtained. 

 

12.1.2. Informed Consent   

Tuckman (1994:13-14) argues that subjects have the choice to participate, or not to participate in any research.  

Thus if subjects are to participate in a study the researcher must obtain their informed consent (Robson 1995:471–473).  

Informed consent was achieved by providing an explanation of the research, the implications of participating, and that 

respondents were free to withdraw their services at any time (McMillan & Schumacher 1997:194).  The researcher met the 

respondents in their schools.  The purpose of the study was explained in detail to the respondents.  Even though 

permission to carry out the study had already been granted by the Secretary for Education, Sport and Culture it was 

imperative to talk to the respondents and get their consent as Bell (1999:58) says, “Getting management permission is one 

thing, but you need to have the support of the people who will be asked to give interviews or complete questionnaires.” 

 

12.1.3. Confidentiality and Anonymity   

Data collected for research must be secured, treated in confidence and made public behind the guise of anonymity 

(Christians 2003:139; McMillan & Schumacher 1997:193).  In this study the respondents were requested not to expose 

their names, or those of their schools during the interviews. In the data analysis the names of the schools are not referred 

to. This was meant to protect the reputation and images of the schools in the face of whatever results would emerge from 

the study as Oppenheim (1996:83) says, “The basic ethical principle is that no harm should come to the respondents as a 

result of their participation in the research.”    

 

12.1.4. Honesty and Accountability   

It is important that the researcher is honest and accountable in dealing with subjects.  The researcher in this study 

undertook to keep all information availed in good care and use it exclusively for the study. No deception was used on the 

respondents.    

 

12.1.5. Access to Results   

McMillan and Schumacher (1997:194) insist that subjects are entitled to the research results.  Due to prohibitive 

costs it was not possible to give copies of the completed study to all the sampled schools.  However, one copy of the 

research report will be given to the office of the Regional Director of the region that participated in the study as well as the 

Secretary for Education, Sport and Culture. 

 

13. Tools for Analysis 

The study was essentially a descriptive qualitative study of the contribution of private schools in the educational 

system focusing on Harare, Zimbabwe. While there was some statistical data that was collected mainly using survey 

questionnaire, the data was mainly descriptive in nature. The richest feedback would come from the FGDs and interviews. 

Thus in order to process the data, the researcher clustered it into themes using thematic analysis. 

The descriptive statistical data was analysed using an SPSS program and graphics presented in the main thesis 

document. However, the most important trends that have been presented in the section on results derive from the totality 

of insights that reached after analysing all the data that is available. The results are shown in the section below. 

 

14. Findings/Discussions 

The evidence from this study is that private secondary schools predominantly respond to two different kinds of 

demand from households. The number of places available at secondary school in Harare has been restricted for many 
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years and many more wish to attend than have the opportunity to go to attend schools. For households in the top quintile 

by wealth, this excess demand can be met by paying privately. The second group of parents express a kind of differentiated 

demand in the belief that quality and character of private secondary schools is superior to that of government schools.  

Private schools in Zimbabwe have a lot of autonomy in their management. Apart from a one off inspection of schools and 

the closure of a few schools with very poor facilities and teaching staff, there is minimum regulation of the sector. Schools 

appear to be allowed to operate with weak or pseudo governing bodies, and poor accounting systems. Autonomy is part of 

the problem in the Zimbabwean, rather than part of the solution. More firm regulation is needed to ensure that both public 

and private schools provide good quality education in safe and healthy environments for children.  

To ensure greater transparency and accountability private secondary schools which are licensed and regulated should 

publish annual accounts which are independently audited, provide standardized information on examination performance 

at ZIMSEC, maintain public list of staff members and attendance, and share details of school development plans. Protocols 

should be developed for the collection of school fees and the obligations of both parents and schools in relation to the fee-

paying participation. This should address questions of the mechanism for raising fees periodically, clear  indications of 

what fees cover and do not cover, procedures related to non-payment and the protection of children’s continuous 

education experience, curriculum specifications, and facilities.  

 

15. Conclusions 

Many for profit private schools appear to operate very ‘efficiently’. Their owners extract the maximum that they 

can in fees and other costs, and invest the minimum possible in maintaining infrastructure, providing teaching and 

learning materials. The infrastructure available in a proportion of the private secondary schools in our case study sample 

is inadequate and insufficient to lead to the sustained achievement of national learning goals.  

This means in practice that many learners in public schools do not have enough good chairs to sit on, desks to 

write on, textbooks, clean toilets, and places to wash their hands, water to drink or safe, dry, well lit classrooms. The 

ablution facilities are usually in deplorable state than at the private school. The owners of for profit private schools regard 

them as businesses and run them accordingly, to maximize profit. In many cases they appear to make very healthy profits. 

This level of efficiency is not desirable.  

A more ‘inefficient’ system where schools have higher costs but provide a better education for children in a safe 

environment seems to us to be preferable. Licensing and regulation should incorporate plans to ensure that registered 

schools meet minimum standards and improve over time towards national norms of provision.  

The contracts held by teachers in Zimbabwean private schools, or the almost total lack of them, encourage short 

termism by teachers and school management. There is evidence of high turnover in the private school sector, which is 

likely to result in discontinuities in children’s educational participation. There is considerable volatility of enrolments in 

case study schools from year to year. Low levels of achievement are likely to be associated with discontinuities in 

schooling. It is important to develop strategies to reduce the number of schools children attend, especially if they are in the 

private sector.  

Teachers in private schools are employed in many different ways, are often not qualified as teachers, and may be 

paid below the daily poverty line. Protocols should exist for the employment of teachers in licensed and registered private 

schools, which conform to national legislation on employment practices. The teachers should be paid wages above the 

poverty line, and should never collect fees directly from students. Eventually most private school teachers hope to secure 

employment in the government sector where wages are higher, conditions of employment better and there are 

opportunities for career development. The incentive structure linked to exam results, may improve results, but these do 

not mean real learning has happened. These structures create incentives for teaching to the test, exam cramming, 

superficial learning, rote memorization and corruption. 

Performance in independent and private schools is better than the least competitive form of government 

secondary provision, but this masks extreme diversity within the private sector and the effect of socio-economic status on 

performance, which is a more likely explanation for the difference than school type. Performance in private schools is not 

better on average than more competitive government schools with professional, qualified teachers on long term contracts. 

There is no evidence to suggest from this that the more autonomous private sector with greater power to hire and fire 

teachers outperforms the government sector in performance. 

Independent and private school owners in Zimbabwe do take risks; they invest their own money in land and 

infrastructure, hire teachers and set up as a business. So risky is much of their business that banks are not willing to 

finance it without high interest rates and collateral. Private school owners are unwilling to open schools in chains to 

maximise their profits and efficiencies due to the risks and lack of trust in manager and sub-contractors. The antagonistic 

relationship between private school owners and the government means that there is unlikely to be risk sharing between 

private school owners and the government in the short term. Risk sharing must come with regulation and transparency, 

which are both in short supply at the moment. 

 

16. Recommendations for Further Research 

The nature of the educational enterprise is such that there is rarely one cause for a particular phenomenon.  Multi-

factor causation is in most cases the rule and not the exception.  Therefore some wide-ranging decisions and 

recommendations can be taken to improve the quality of education in Zimbabwean secondary schools. The discussion 

presented in each chapter of this study was centred on the provision of quality education in schools and the different 

strategies to improve the quality in education. The opportunities to improve the quality of education are also looked at.  In 
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the following section of this discussion some recommendations are provided which could be considered in schools. For 

improving the quality of education in Harare the study recommends that; 

• Efforts should be made to provide support reforms that focus on teaching and learning outcomes, appropriate 

goals and relevant content, values as well as skills, sufficient and effective instructional time, structured teaching 

in child-centered classrooms and assessment for learning improvement. Central government should give priority 

to where teaching and learning actually takes place which are schools.  A lot needs to be improved in the 

secondary education system if the system is to match with best international practices. 

• Teacher education provided through colleges and universities should have policies that enable the development of 

competent, flexible and resilient teachers capable of revitalizing schools and responding to changing demands of 

the environment and practice.  From the look of things teacher education policies have remained the same 

colonial policies yet society is changing and the changes that take place in society have critical implications on the 

operations of our teachers.  Teaching in the 21st century requires a teacher who is highly competent in the use of 

information communication technology since we are living in a world of changing technology. 

• There is a critical need to improve the standard of classrooms in both the private and public schools and also to 

increase the number of classrooms in the schools to avoid a situation where three teachers conducting lessons 

simultaneously share the same room.  This kind of learning atmosphere does not provide for quality learning 

outcomes since overcrowding of pupils may result in the spread of infectious diseases. 

• The Government of Zimbabwe should provide an enabling environment, with good learning materials, that are 

used well by teachers, a safe health infrastructure, professional and motivated teachers and well organized, well 

led schools which are the central institutions for improving quality.  This should also be accompanied by building 

strong professional support systems and knowledge infrastructure and perhaps also developing and maintaining 

sound, coherent, long term education sector policies and a nationally owned financially realistic framework for 

quality related reforms 

• It is noteworthy that improving the quality of education while expanding access, require a level of sustained 

investment that is beyond the reach of many schools even if national budgets for education were to rise.  This 

therefore means that there is need to invest more on the part of central government if our schools are to achieve 

world class excellence in the provision of education. 

• The study also recommends that planning and managing the quality of education in schools requires the 

availability of accurate and timely information that links together resource inputs to educational output, teaching 

learning conditions and processes and appropriate indicators of the knowledge, skills and values acquired by the 

pupils.  There is need to provide for strategic planning based on accurate information.  There is also need to 

consider issues of analyzing the schools environment for their suitability to provide for quality education. Zones 

such as public markets and Central Business District may not be the right venue for the school. 

• The Zimbabwe system of education should adopt the Quality Education Project (QEP) which emphasizes on 

reflective practices.  This is critical to achieve a system effective in a long term perspective. The project will most 

probably train teachers in schools and demonstrate how it can be done for in-service and support teachers to 

develop reflective practices as it is mandated. The QEP programmes were tried in Ethiopia, Mozambique and 

Zambia The fundamental thinking behind the QEP, contrary to common practices and approaches to address the 

quality of education, is that people have to identify the problem in education by themselves and not to be 

informed by others.  The long-term objectives of the QEP would be to contribute to improving the quality of 

education by working within order to achieve high quality improvement in the delivery of education in schools, 

more attention should be given to the need for educational planners to share information pertaining to the 

provision of quality education.  

• Regular workshops need to be provided for, to share information on how best to improve the quality of education 

in both public and independent schools.  This could be done at cluster, district and provincial levels. Such 

workshops should draw participants from teacher education colleges, ministry of education both primary and 

secondary and ministry of higher education, researchers, non-governmental organisations participating in 

education, universities and known academics. All these parties would make a significant contribution in providing 

information that would improve the quality of education in schools.  If the quality of education in schools is to 

improve it has to start in teacher education colleges and universities.  In many countries, including those in Africa, 

teacher education is a part of the problem of poor quality in education rather than it being the solution. This is 

because in reality, teacher education tends to perpetuate traditional, unreflective and teacher centered pedagogy 

rather than challenge it and come up with more user friendly pupil centered pedagogy. 

• There is need to establish networks of international planners that will facilitate the sharing of knowledge and 

experiences and approaches to planning and improving the quality of education in Zimbabwean schools. This 

would assist in addressing barriers to quality education, build partnerships, develop accountability and in the 

process combat corruption.  Such issues of cooperate governance are crucial. Schools have been affected by 

corruption in resource allocation and the general management of the institutions and this could be reduced if 

partnerships could be established rather than relying on school development committees which are not effective 

enough to monitor the development of education in their schools.   

• School heads and their deputies have multiple functions in the education system and they occupy a pivotal 

position in management which includes planning, organizing, leading and controlling activities in the schools and 
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stimulating the internal life of the school and as a result a lot more needs to be done in their staff development of 

management. 

• The study also suggests that a lot more needs to be done for ongoing development and capacity building for school 

development committee members who are not very clear about their operations in schools.  Such exercises are 

necessary since most of these organs are not aware of their roles. Support structures and training should be seen 

as a vital process given the lack of skills, competencies and confidence in the operations of school development 

members.  A key challenge facing the education sector in Zimbabwe has been to equip communities with skills and 

knowledge to mobilize resources to address challenges facing schools.   

• Hand in hand with school development committees, both public and independent and private schools need to 

establish senior management teams which would regularly meet with established committees to improve the 

operations in their schools.  There is need for an education management training to be provided to both heads of 

schools and school development committees to equip them with current management skills.  A well co-ordinated 

capacity building programme is necessary in schools which should be adopted and implemented so as to provide 

school heads, school development committees and education officers with the knowledge, skills, information and 

material resources necessary to sustain quality education. 

• Given the limited increase in funds currently available for education from the state, or from additional taxes at any 

level of government, obligatory parental contributions inform of fees are recommended. The payment of 

obligatory school fees should be a legal requirement for every parent with a pupil in school.  It is recognized that 

the provision of quality education for all pupils at no direct cost to parents and communities is not affordable. 

Communities need to pay a substantial amount of money towards the education of their children for the purchase 

of resource materials necessary for effective teaching. Cost sharing in the purchase of educational products is 

most recommended if the quality of the product is to improve. 

• Resources need to be provided and made available for schools and district authorities to provide core services 

such as administration, quality assurance and monitoring teacher support and planning.  Within this context, 

there should be funds provided for reconstruction programmes in schools, which have been disadvantaged by 

colonial policies.  There is also need for a complete re-conceptualization of what information should be collected 

from schools in order to assist with planning the quality of education.  Most independent and private schools have 

been disadvantaged and as a result there is need to collect information from these schools and to be used for 

reconstruction purposes. 

• Regional education officers need to conduct staff development programmes at school or at cluster level with 

teachers and heads of schools in private colleges.  These programmes would provide teachers with current 

teaching strategies, so that they can be innovative and effective under unfavourable conditions as those found in 

Harare.  College and university lecturers could be engaged to run these staff development programmes.  While it 

takes time to change teacher attitudes and practice, attention should be given to capacity training and these 

training programmes need to be taken to schools to avoid a situation where teachers practice in a different 

context from which they teach on daily basis.  This therefore means that there is a need to ensure high technical 

standards for the collection, preparation and analyzing of information required for planning the quality of 

education of which information relating to teachers is crucial. 

• The research findings strongly suggest that supporting pre-school education and primary will lead to an 

improvement in the efficiency of secondary education and the quality of education as a whole. This can be done 

through the development of meaningful two way dialogue between the ministry of education officials and the 

schools.  Pre-school education can best be implemented and improved with the assistance of schools which are 

the users and consumers of the products.   

• Parents and school authorities need to identify the causes of the declining quality of education and ways of 

improving and work together to achieve one goal. There is need to encourage participation of parents in decision 

making through the creation of parent-teacher associations, local education supervisors and other structures 

involving parents who work to establish problems facing their schools and finding ways of addressing them.  

Parents and teachers should in this context seek to address the several major gaps in most educational provision 

and come up with strategies to improve the quality of education in their schools.  Quality improvements in schools 

require the participation of parents in decision making on issues relating to learning and teaching of their 

children. 

• There is need for a clear and strong strategic quality education plan which identifies a critical time line and 

outcomes.  This will manage the planned expansion of quality education work and identify programme and 

project outputs in relation to measurable milestones. This therefore means that educational planners should come 

up with a thematic strategic plan or focus on the quality of education which should continue to be a major priority 

in their development work.  Strategic plans should have a focus on quality education delivery rather than on 

increased enrolment only.  The goal of enrolment and large numbers has been achieved, the focus now should be 

on quality education delivery.  This can also be achieved, through a clear focus on the nature of classroom learning 

activities rather than just resource input only. 

 

16.1. Areas for Further Research 

More research is needed on the impact of independent in improving educational standards in Zimbabwe. There 

are more independent schools in Harare, and the majority of which are elite with big enrolments despite a culture of 
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looking down upon them. There is still inadequate data on how many private schools are providing better education than 

the public schools. More detailed analysis of supply and demand and patter

government institutions in Harare. There is need for identification of areas in secondary schools where there is a high 

turnover of children in private schools coupled with illustrative case studies to establis

public and private schools and the likely length of a school career within each school for different groups of students.  In 

addition, there is need for a close enquiry into the financing of private schools in relation to f

fees and other sources, default rates on fee payments, and information on costs including salaries of teachers and other 

staff, learning materials, building maintenance, and any building costs, mortgages, and loans that may exist

serviced. 

 

17. Limitations of the Study 

 Typical of most scientific research, this study encountered several challenges which however did not threaten the 

credibility of the study. This thesis was limited in the first place by non

seemed ashamed to divulge what is affecting them. To this effect the researcher explained the advantages of the research 

to the operations of the enterprises and to the entrepreneurs. Findings of the study are meant to

facing operational challenges in Harare. 

 The participants at first glance thought that the researcher was a regulatory authority functionary soliciting for 

information that could be used by the government to discipline the entrepren

Zimbabwe. Some of the participants were suspicious of the motivation of the research until the researcher explained to 

them that the study was for academic purposes. They eventually felt comfortable to respond to the q

interviews after assurances that the work was for academic purposes only. The researcher assured the participants of 

confidentiality on the information that they provided and also explain the benefits the study would bring to the 

participants. In carrying out the research, the researcher had few participants who were not conversant with English 

Language and the vernacular language was used to clarify certain issues.

The number of cases that could be covered was constrained by time, resources

meant that the small sample chosen for case studies cannot be regarded as representative. While some information about 

private schools, such as their fees are widely publicized

unregistered schools operating in poor quality premises with unqualified teachers that took place in 2015 and in some 

cases during the beginning of every year. This has led to reluctance to divulge information about the level of quali

of teachers and the number of teachers, including the salaries they receive as the Ministry of Education now uses these as 

some of the causes of poor service delivery in private and independent colleges. The finances of these schools are 

shrouded in secrecy, many proprietors use their own personal bank accounts for school finances, do not appear to keep 

accurate records of financial transactions, deal mainly in cash and there do not appear to be any audited accounts 

available. 

This made it difficult to calculate the income and expenditure of the schools; nevertheless rough estimates of 

income and expenditure were made from the data that was collected. In some of the schools staffing and enrolments were 

unstable with considerable changes from year to

were unavailable. This made it difficult to construct a picture over time of trends in areas such as enrolment and 

performance. Lastly, self-reported performance data often seemed unreli

impression of achievements especially in cases where tangible documentation was not available. Where possible the 

researcher has triangulated data given by schools with ZIMSEC exam board and Cambridge University Ex

observational data. 

 

18. Tentative Structure of Dissertation (Brief 

Given below is a diagrammatic sketch of the research project report structure 
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turnover of children in private schools coupled with illustrative case studies to establish the extent of transfer between 

public and private schools and the likely length of a school career within each school for different groups of students.  In 

addition, there is need for a close enquiry into the financing of private schools in relation to fee structures, income from 

fees and other sources, default rates on fee payments, and information on costs including salaries of teachers and other 

staff, learning materials, building maintenance, and any building costs, mortgages, and loans that may exist

Typical of most scientific research, this study encountered several challenges which however did not threaten the 

credibility of the study. This thesis was limited in the first place by non-response from the participants as some of them 

seemed ashamed to divulge what is affecting them. To this effect the researcher explained the advantages of the research 

to the operations of the enterprises and to the entrepreneurs. Findings of the study are meant to

The participants at first glance thought that the researcher was a regulatory authority functionary soliciting for 

information that could be used by the government to discipline the entrepreneurs operating and owning Colleges in 

Zimbabwe. Some of the participants were suspicious of the motivation of the research until the researcher explained to 

them that the study was for academic purposes. They eventually felt comfortable to respond to the q

interviews after assurances that the work was for academic purposes only. The researcher assured the participants of 

confidentiality on the information that they provided and also explain the benefits the study would bring to the 

ts. In carrying out the research, the researcher had few participants who were not conversant with English 

Language and the vernacular language was used to clarify certain issues. 

The number of cases that could be covered was constrained by time, resources, and geographic location. This 

meant that the small sample chosen for case studies cannot be regarded as representative. While some information about 

publicized, others are not. There was sensitivity as a res

unregistered schools operating in poor quality premises with unqualified teachers that took place in 2015 and in some 

cases during the beginning of every year. This has led to reluctance to divulge information about the level of quali

of teachers and the number of teachers, including the salaries they receive as the Ministry of Education now uses these as 

some of the causes of poor service delivery in private and independent colleges. The finances of these schools are 

in secrecy, many proprietors use their own personal bank accounts for school finances, do not appear to keep 

accurate records of financial transactions, deal mainly in cash and there do not appear to be any audited accounts 

t to calculate the income and expenditure of the schools; nevertheless rough estimates of 

income and expenditure were made from the data that was collected. In some of the schools staffing and enrolments were 

unstable with considerable changes from year to year. In some schools data and records were not kept properly and/or 

were unavailable. This made it difficult to construct a picture over time of trends in areas such as enrolment and 

reported performance data often seemed unreliable and exaggerated to give a favourable 

impression of achievements especially in cases where tangible documentation was not available. Where possible the 

researcher has triangulated data given by schools with ZIMSEC exam board and Cambridge University Ex

Brief Descriptions of the Chapters) 

Given below is a diagrammatic sketch of the research project report structure  

Figure 1 

www.theijbm.com      

looking down upon them. There is still inadequate data on how many private schools are providing better education than 

ns in independent and private colleges versus 

government institutions in Harare. There is need for identification of areas in secondary schools where there is a high 

h the extent of transfer between 

public and private schools and the likely length of a school career within each school for different groups of students.  In 

ee structures, income from 

fees and other sources, default rates on fee payments, and information on costs including salaries of teachers and other 

staff, learning materials, building maintenance, and any building costs, mortgages, and loans that may exist and need to be 

Typical of most scientific research, this study encountered several challenges which however did not threaten the 

from the participants as some of them 

seemed ashamed to divulge what is affecting them. To this effect the researcher explained the advantages of the research 

to the operations of the enterprises and to the entrepreneurs. Findings of the study are meant to assist those colleges 

The participants at first glance thought that the researcher was a regulatory authority functionary soliciting for 

eurs operating and owning Colleges in 

Zimbabwe. Some of the participants were suspicious of the motivation of the research until the researcher explained to 

them that the study was for academic purposes. They eventually felt comfortable to respond to the questions during 

interviews after assurances that the work was for academic purposes only. The researcher assured the participants of 

confidentiality on the information that they provided and also explain the benefits the study would bring to the 

ts. In carrying out the research, the researcher had few participants who were not conversant with English 

, and geographic location. This 

meant that the small sample chosen for case studies cannot be regarded as representative. While some information about 

, others are not. There was sensitivity as a result of a crackdown on 

unregistered schools operating in poor quality premises with unqualified teachers that took place in 2015 and in some 

cases during the beginning of every year. This has led to reluctance to divulge information about the level of qualification 

of teachers and the number of teachers, including the salaries they receive as the Ministry of Education now uses these as 

some of the causes of poor service delivery in private and independent colleges. The finances of these schools are 

in secrecy, many proprietors use their own personal bank accounts for school finances, do not appear to keep 

accurate records of financial transactions, deal mainly in cash and there do not appear to be any audited accounts 

t to calculate the income and expenditure of the schools; nevertheless rough estimates of 

income and expenditure were made from the data that was collected. In some of the schools staffing and enrolments were 

year. In some schools data and records were not kept properly and/or 

were unavailable. This made it difficult to construct a picture over time of trends in areas such as enrolment and 

able and exaggerated to give a favourable 

impression of achievements especially in cases where tangible documentation was not available. Where possible the 

researcher has triangulated data given by schools with ZIMSEC exam board and Cambridge University Examination and 

 



THE INTERNATIONAL JOURNAL OF BUSINESS & MANAGEMENT                ISSN 2321–8916                www.theijbm.com      

 

47                                                                           Vol 6  Issue 11                                                        November, 2018 
 

 

19. References 

i. Africa. In: E. H. Berman (Ed.), African Reaction to Missionary Education. New  

ii. Aguwa, J. C. (2007). Mission, Colonialism, and the Supplanting of African Religions and Medical Practices. In: C. J. 

Korieh & R. C. Njoku, (Eds.), Missions, States, and European Expansion in Africa. New York & London: Routledge. 

iii. Andrabi, T., J. Das, A. I. Khwaja, T. Vishwanath, and T. Zajonc. (2007). “Learning and Educational Achievements in 

Punjab Schools (Leaps): Insights to Inform the Education Policy Debate.” World Bank, Washington, DC. Borja 

iv. Atkinson, N. D. (1973). The Missionary Contribution to Early Education in Rhodesia.   In: J. A. Dachas (Ed) 

Christianity South of the Zambezi vol. 1. Gwelo: Mambo Press.   

v. Auret, D. (1992). Reaching for Justice: The Catholic Commission for Justice and Peace Looks Back at the Past 

Twenty Years 1972- 1992. Gweru: Mambo Press. 

vi. Banana, C S (1991).  The politics of the Methodist Church, in Banana, C S  ed., A century of Methodism in Zimbabwe 

1891 -1991,  Harare: Methodist Church in Zimbabwe:123-148. 

vii. Bell D; Mcbridge P & Wilson G (1994).  Managing quality.  Oxford:  Butterworth-    Heinemann 

viii. Bhila, H. (1977). Trade and the Early Missionaries in Southern Zambezia. In: M. F. C.  Bourdillon (Ed.), Christianity 

South of the Zambezi. vol. 2, (pp. 25 – 42). Gweru: Mambo Press. 

ix. Borland, K.W (2001). Qualitative and quantitative research: A complementary balance. New Directions for 

Institutional Research, (112): 5 – 13. 

x. Boshoff, C. & Du Plessis, F., (2009) Services marketing – A contemporary approach, Cape Town: Juta& Company 

Ltd, 

xi. Bourdillon, M F C (1993). Where are the ancestors? Changing culture in Zimbabwe, Harare: University of 

Zimbabwe Publications. 

xii. Bray, M. (1996) Counting the Full Cost. Parental and Community Financing of Education in East Asia, Washington 

DC: World Bank 

xiii. Brown, R. (1966). The Ndebele Succession Crisis 1868 – 1867. Salisbury: The Central African Historical 

Association. 

xiv. Carr, W. and Kemmis, S. (1996). Becoming Critical: Educational Knowledge and Action Research. Sussex: Falmer 

Press.   

xv. Chaudhury, N. (2005). Teacher absence in India: A Snapshot; Journal of The    European Economics association. 

Vol. 3, NO. 2-3:658-667 pratham 2006. 

xvi. Chennells, A (1977). The image of the Ndebele and nineteenth-century missionary tradition, in Bourdillon, M F C 

ed., Christianity south of the Zambezi, vol.2, Gweru: Mambo Press:43-68. 

xvii. Chimedza, R. Disability and inclusive education in Zimbabwe', in Barton, L. and Armstrong, F., (2007) Policy, 

experience and change- cultural reflections on inclusive education, Amsterdam, Springer. 

xviii. Chimombo, J. (2009) Expanding Post-Primary Education in Malawi: Are Private Schools the Answer? Compare: A 

Journal of Comparative and International Education 39(2): 167-184. 

xix. Chisaka, B.C. and Mavhundutse, O. (2006). Quality concerns in basic primary education in two rural districts in 

Zimbabwe: An interrogation of perceptions of critical stakeholders. Zimbabwe Journal of Educational Research. 

[18] 1, 140-170 

xx. Christians, CG (2003). Ethics and politics of qualitative research. London: Allyn and Bacon. 

xxi. Cohen, L., Manion, L. & Morrison, K. (2000). Research methods in education London: RottridgeFalmer. 

xxii. Colman, D.  Nixson, F.  (1988) Economics of change in less developed countries. Trowbridge: Philip Allan 

xxiii. Copper, C.A. (1993). Educational Administration in a pluralistic Society.  New York:  Albany State University Press. 

xxiv. Cousin, G. (2009). Researching Learning in Higher Education: An Introduction to contemporary Methods and 

Approaches. Abington:  Routledge. 

xxv. Cripps, A. S. (1927). An Africa for Africans: A Plea on Behalf of Territorial Segregation Areas and of Their Freedom 

in a South African Colony. London: Longman 

xxvi. Daymon, C & Holloway, I (2002).  Qualitative research in public relations and marketing communications.London: 

Routledge.  Deming 

xxvii. De, A., Noronha, C., Samson, M., (2002). Private schools for the less privileged: some insights from a case study. 

Economic and Political Weekly, December 28, 5230– 5236. 

xxviii. Deem, R. (2002). Talking to Manager- Academics Methodological Dilemmas and Feminist Research Strategies.  

Journal of the British Sociological Association Sociology, 36(4), 835-855.   

xxix. Denscombe, M. (1998). The good research guide for small-scale social research projects. Buckingham: Open 

University Press. 

xxx. Denzin, N. and Lincoln, Y.S. (2005). Qualitative Research. (3rd Edition) Thousand Oaks: Sage. 

xxxi. Doherty, G.D. (ed) [1994]. Developing quality systems in education. London: Routledge and Kegan Paul.   

xxxii. French, S. (1993). Practical Research. A Guide for Therapists, Skills for Practice.Batterworth-Heinemann. London.   

xxxiii. Garcia, J. E. (1986). Latin American Philosophy in the 21st Century, New York:  Prometheus. 

xxxiv. Gatawa BSM 1998. Quality-quantity dilemma in education: The Zimbabwe experience. Harare: College Press 

xxxv. Gibbs, G. (2002) Qualitative analysis with Nvivo. Open University Press Buckingham. 

xxxvi. Gould, C. (1976). The Woman Question: Philosophy of Liberation and the Liberation of Philosophy. In: C. C. Gould 

and M. W. Wartofsky (Ed), Women and Philosophy: Towards a Theory of Liberation.  Toronto: G. Palman& Sons. 



THE INTERNATIONAL JOURNAL OF BUSINESS & MANAGEMENT                ISSN 2321–8916                www.theijbm.com      

 

48                                                                           Vol 6  Issue 11                                                        November, 2018 
 

 

xxxvii. Gramsci, A. (1997). Selections from the prison notebook.  (edited and translated by Hoare, Q. and Smith, G. N.).  

New York:International Publishers. 

xxxviii. Grol, C. E. J, 'The education of pupils with special educational needs in Africa, looked at within the African context', 

paper presented at the International Special Education Congress, University of Manchester, 24-28 July 2000. 

xxxix. Härmä, J. (2011) Low cost private schooling in India: Is it pro poor and equitable? International Journal of 

Educational Development, 31(4), May 2011, Pages 350356. 

xl. Hartman, A. M. (1894). The Mashona. In: The Zambezi Mission: Letters and Notices vol22, No cxv, April, 1893-94, 

1894, pp379-384 

xli. Henning, E. (2004). Qualitative Research:  Soft and Solid options.  South African Journal of Education, 15(1),29-34. 

xlii. Hill-Collins, P. (1990). Black Feminist Thought: Knowledge, Consciousness and the Politics of Empowerment. 

Boston: Unwin. 

xliii. Hoy, C. Bayne-Jardine, C & Wood, M (2000). Improving quality in education. London: Falmer Press.   

xliv. IIEP (2001). School supervision in four countries:  volume II: national diagnoses. Paris: IIEP. 

xlv. Independent Schools Association of Southern Africa (ISASA), (2013), Marketers ISMA, viewed 02 January 2013, 

from http://www.isasa.org 

xlvi. James, E. (1987). The public/private division of responsibility for education: an International comparison, 

Economics of educational review, pp. 1-14. 

xlvii. Kanyongo, G. Y., (2005), 'Zimbabwe's public education system reforms: success and challenges', in International 

Education Journal, vol.6 (1). 

xlviii. Karmokoias, Y. and J. van Lutsenburg Maas (1997).The business of education: A look at Kenya’s private education 

sector. Washington DC: World Bank. 

xlix. Keigher, A., & Cross, F. (2011). Beginning teacher attrition and mobility: Results from the first through third waves 

of the 2007-08 beginning teacher longitudinal study. 

l. Keller G, Warrack B &Bartel H (1994). Statistics. California: Duxbury Press. 

li. Khotari, C.R. (2009). Research Methodology. Methods and Techniques, Second Revised Education. New Age 

International Publishers, New Delhi. 

lii. Kirshnaswani, D.R. (2003). Methodology of research in social sciences. Mumbai: Himalaya Publishing House. 

liii. Kitaev, I. (1999) Private Education in Sub-Saharan Africa: A Re-examination of theories and concepts related to its 

development and finance. Paris, International Institute of Educational Planning, UNESCO. 

liv. Knight-Bruce, G. W. H. (1895). Memories of Mashonaland. London, New York: Edward Arnold 

lv. Kothari, C.R. (2004). Research methodology: Methods and technique. New Delhi: New Age International Publishes. 

lvi. Lapsley, M. (1986). Neutrality or Co-option? Anglican Church and State from 1964 until the Independence of 

Zimbabwe. Gweru: Mambo Press. 

lvii. LaRocque, N. (2008). “The Private Education in Sector in West Africa: Overview  Report.” World Bank, 

Washington, DC. 

lviii. Latham, M. and R. Blair (1999) Zimbabwe: The current role of private provision within he education sector. 

Washington DC: World Bank. 

lix. Lawton, D. [1975]. Class, culture and the curriculum. London: Routledge and Kegan Paul. 

lx. Leedy, P. D.(1997.) Practical research: Planning and designing. New York: McMillan.   

lxi. Levin, H. M. (2000). “Public-private nexus in Education” in public-private police Partnerships, ed. P. vaillancourt 

Rosenan, 129-142.Cambrige, MIT Press 

lxii. Lewin, K. M., and Y. Sayed. 2005. “Non- Government Secondary Schooling in SubSaharan Africa. Exploring the 

Evidence in South Africa and Malawi.” U.K. Department for International Development, London 

lxiii. Lewis, C. & Edwards, G. E. (1934). Historical Records of the Church of the Providence South Africa. London: Society 

for Promoting Christian Knowledge. 

lxiv. Linden, I. (1980). The Catholic Church and struggle for Zimbabwe. London: Longman. 

lxv. Liston, C 1999. Managing quality and standards. Buckingham: Open University Press. 

lxvi. Lucey T 2002. Quantitative techniques. London: Continuum. 

lxvii. MacKenzie, C. G. (1993). Demythologizing the Missionaries; a Reassessment of Functions and Relationships of 

Missionary Education under Colonialism. In, Comparative Education Review,vol 29. Issue, 1. Retrieved from 

http://web.ebscohost.com/ehost/delivery?vid=6&hid=107&si... 

lxviii. Madhiba, S. U. (2000). Struggles and Strides: A History of the Localisation Process of Methodism in Zimbabwe 

1891 – 1996. Harare: Methodist Church. 

lxix. Mahlase, S. (1997). The careers of women teachers under apartheid. Harare. Sapes. 

lxx. Maravanyika, O. E. K. (1986)  An investigation into evolution and present state of  the primary school curriculum 

in reformed church of Zimbabwe schools:  A case Study in Curriculum Analysis for Planning and Development, 

Unpublished D.Phil  thesis, University of Zimbabwe 

lxxi. Marshal, F. &Rossman, G. (1995). Designing qualitative research.United Kingdom: SAGE 

lxxii. Marshall P (1998). Research methods:  How to design a successful project. Oxford: How To Books. 

lxxiii. Masolo, D. A. (1995). African Philosophy in Search of Identity. Nairobi: East Africa Educational Publishers 

lxxiv. Mason, J. (1998). Qualitative research. London: SAGE OECD. School: A matter of Choice. Paris: OECD. 



THE INTERNATIONAL JOURNAL OF BUSINESS & MANAGEMENT                ISSN 2321–8916                www.theijbm.com      

 

49                                                                           Vol 6  Issue 11                                                        November, 2018 
 

 

lxxv. Masuko, L.,  (2003) Current performance of the education sector in Zimbabwe, key policy challenges facing the 

sector.' Paper presented at a workshop on Sectoral Economic Development Policy challenges and the way 

forward, HICC, 26-27 June  

lxxvi. Mathers, E. P. (1977). Zambezi: England’s Eldorado in Africa. Bulawayo: Books of  Rhodesia. 

lxxvii. Mbiti, J. S. (1989). African Religions and Philosophy (2nd Edition). London: Heinemann. 

lxxviii. McGovern, M., (2012). ‘What motivates parents’, Independent School Magazine 71(6), 16–21 

lxxix. McMillan JH & Schumacher S (1997). Research in education: A conceptual                               introduction.  New York: 

Longman. 

lxxx. Meadows KA 2003. So you want to do research? 1: An overview of the research process. British Journal of 

Community Nursing, 8(8): 369 – 375. 

lxxxi. Moffat, J. S. (1886). The Lives of Robert Moffat and Mary Moffat. London: T. Fisher Unwin 

lxxxii. Moffat, R. U. (1921). John Smith Moffat. (1969, edition). New York: Negro University  Press. 

lxxxiii. Molland, J. 2007.Straight talk about schools today: Understand the system and help your child succeed, Free Spirit: 

Minneapolis, MN. 

lxxxiv. Moore, D.S (1991). Statistics: Concepts and controversies. New York: WH Freeman and Company. 

lxxxv. Moore, E. (2001). Net Gains in the Developing World, London: Guardian and Education,  

lxxxvi. Munn, P. &Drever, E. (1996). Using questionnaires in small-scale research. A teachers’ guide. Great Britain: 

Loandhead Midlothian 

lxxxvii. Mupinga, D. M. et al, (2005), 'Examining the purpose of technical education in Zimbabwe's high schools', in 

International Education Journal, Vol. 6(1), 2005 

lxxxviii. Mutepfa M et al, (1997),' Inclusive education in Zimbabwe, policy curriculum, practice, family and teacher 

education issues' in Childhood Education,Vol.l5(l),  

lxxxix. Ndofirepi, A. P. (1999). Conflict or Collaboration? Traditional African Education and Missionary Education, the 

Case of the Reformed Church in Zimbabwe. MED Dissertation. University of Zimbabwe. Harare 

xc. Nyatsanza, W. D. (1997). The Role of Jesuits in Implementing a Catholic Ethos in the Educational Field in 

Zimbabwe. (Unpublished Masters dissertation). University  

xci. of Zimbabwe 

xcii. Oplatka, I., (2007) ‘The principal’s role in marketing the school: Subjective interpretations and personal 

influences’, Planning and Changing 38(3), 208–221. Oplatka, I. &Hemsley-Brown, J., 2004, ‘The research on school 

marketing: Current issues and future directions’, Journal of Educational Administration 42(3), 375– 397. 

http://dx.doi.org/10.1108/09578230410534685 

xciii. Oppenheim, A.N (1996). Questionnaire design, interviewing and attitude measurement. London: Printer 

Publishers 

xciv. Oso ,W. Y and Onen, D (2008). A general Guide Writing Research Proposal and report. Kampala. Uganda: Makerere 

University PrinteryEgertonUniversity. 

xcv. Patrinos, H. A., and C. Sakellariou. (2008). “Quality of Schooling, Returns to Schooling and the 1981 Vouchers 

Reform in Chile.” World .Bank Policy Research Working Paper No.5617, Washington, DC. 

xcvi. Patrinos, H., Barrera-Osorio, F. and Guaqueta, J., (2009) The Role and Impact of Public Private Partnerships in 

Education, Washington DC: World Bank. 

xcvii. Patton, M. Q. (1990). Qualitative Evaluation and Research Methods. Newbury Park: Sage. 

xcviii. Peaden, W. P. (1970). Missionary Attitude to Shona Culture. Salisbury: Central Africa Historical Association. 

xcix. Petruzzellis, L. &Romanazzi, S., (2010) ‘Educational value: How students choose university, Evidence from an 

Italian university’, International Journal of Educational Management 24(2), 139–158. 

http://dx.doi.org/10.1108/09513541011020954 

c. Pons, V. (1988). Introduction to social research: A text prepared for University of Dar Salaam Students. Dar es 

Salaam: UDSM. 

ci. Ranger. T. O. (1968). Aspects of Central African History. Londoni:   Heinemann 

cii. Rasmussen, R. K. (1979). Historical dictionary of Rhodesia/Zimbabwe. New York: The Scareenon Press Inc. 

ciii. Rea, F. B. (1961). Memorandum on the Future Plans for Epworth Theological College. 

civ. Robson, C 1995. Real world research: A resource for social scientists and practitioner researchers. Oxford: 

Blackwell. 

cv. Roig, A. A. (1986). The Actual Function of Philosophy in Latin America. In: J. E.  Garcia, (Ed.) Latin American 

Philosophy in the 21st Century. New York: Prometheus 

cvi. Scholz, D. B. (1973). The Catholic Church and the Race Conflict in Rhodesia. In: J.A.  Dachs, (Ed.), Christianity South 

of the Zambezi. (pp. 199 – 211). Gweru: Mambo Press. 

cvii. Shaughnessy, J. J., Zechmeister, E. B. And Zechmeister, J. S. (2000). Research  Methods in Education. USA: McGraw-

Hill Companies, Inc. 

cviii. Srivastava, P., &Walford, G. (Eds.) (2007).Private Schooling in Less Economically Developed Countries: Asian and 

African Perspectives. Oxford: Symposium Books 

cix. Sumra, S. (1998). Expansion of private secondary Education: Experience and prospectsin Tanzania, (Washington 

DC: Working Paper Series on Impact Evaluation of Education reforms, paper no.12, The World Bank. 

cx. Tlou. J. S. (1975). Rhodesia, Religion and Racism: Christianity’s Dilemma in Southern   



THE INTERNATIONAL JOURNAL OF BUSINESS & MANAGEMENT                ISSN 2321–8916                www.theijbm.com      

 

50                                                                           Vol 6  Issue 11                                                        November, 2018 
 

 

cxi. Tooley, J. and Dixon, P. 2005. Private schools serving the poor: A study from Delhi, India. The center for civil 

society, University of New Castle Upon Tyne, United Kingdom. 

cxii. Tuckman BW 1994. Conducting educational research. New York: Harcourt Brace College. 

cxiii. Upcher, J. H. (1903). Notes on the Story of the English Church Mission in the Diocese of Mashonaland. (National 

Archives- Zimbabwe). Uzoigwe 

cxiv. Van Ransburg J. E. (2001). An orientation to research.  Orientation Reading2. Rhodes Environmental Education 

Unit Research Methods Short Course 2001. Rhodes University. 

cxv. Verspoor, A. M. (2008). “The Power of Public- Private Partnership: Coming Together forSecondary Education in 

Africa.” Working Document Draft, Association for the Development of Education in Africa, Paris. 

cxvi. Waghid, Y. (2000). Qualitative Research in Education and the Critical Use of Rationality.  South African Journal of 

Education, 20(1), 25-29. 

cxvii. Weller J. & Linden, J. (1984). Mainstream Christianity to 1980 in Malawi, Zambia and Zimbabwe. Gweru: Mambo 

Press. 

cxviii. Woessmann, L. (2005). “Public-Private Partnerships in Schooling: Cross-Country Evidenceon their Effectiveness in 

Providing Cognitive Skills.” Prepared for the conference mobilizing the Private Sector for Public Education, World 

cxix. World Bank. (2004). Secondary education in India: Investing in the future: Human    Development Unit; South Asia 

Region, World Bank, draft, April 2006. 

cxx. Yin, R. (2003). Case Study Design methods. Beverly Hills, CA: Sage. 

cxxi. York, London: Teachers College Press. 

cxxii. Zindi, F., (1997), Special education in Africa, Gaborone, Tasalls 

cxxiii. Zvobgo, C. J. M. (1991). The Wesleyan Methodist Mission in Zimbabwe 1891- 1945.  Harare: University of 

Zimbabwe Publications. 

cxxiv. Zvobgo, C. J. M. (1996). A History of Christian Mission in Zimbabwe, 1890 – 1939.  Gweru: Mambo Press. 

cxxv. Zvobgo, C.J. 1986. Medical Missionaries: A Neglected theme in Zimbabwe’s History. 1893-1957. Zambezia. (iii) (ii): 

109-119 

cxxvi. Zvobgo, R.J (1986). Transforming education. Harare: College Press 

cxxvii. The Herald, 25 March 2010  

cxxviii. The Herald, 17 May 2010 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


