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1. Introduction  
Quality education is often a topic of discussion in education forum in Kenya. As such reference usually made to quality 

assurance as one of the strategies to enhance quality students to meet the demands of the international employment market. 
According to Republic of Kenya/UNESCO, (2012). There is an increase on the demand for quality education world over, for 
economic development and international competitiveness The United Nations Education, Scientific and Cultural Organization 
(UNESCO, 2010) maintains that quality assurance is the systematic review of education programs to ensure that acceptable 
standards of education, scholarship and infrastructure are being maintained. This implies reviews or evaluation. 

For reviews to be done successfully there is need for adequate feedback from assessments. With regards to 
measurability, organizations cannot evaluate project success accurately unless they assess results formed by feedback against 
defined expectations. Therefore, the quality of products and processes should be assessed against standards, metrics and 
expectations (FFIEC IT Examination Handbook INFOBASE, undated).  In Kenya, Quality assurance and standards officers are 
expected to give advisory services to schools on how best to improve on pedagogical skills (Republic of Kenya, 2005). The 
officers can advise principals in schools so as to enhance students’ performance only if feedback is availed after assessment. 
Competencies in using feedback to improve performance are also vital to ensure that assessment procedures are effective. This 
is because assessments are only effective if feedbacks are availed. Lack of meaningful feedback from assessments to schools on 
supervision, are among challenges associated with external quality assessments.  
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Abstract: 
Feedback from quality assurance assessment informs secondary principals on  the status of  their institutions and advises 
on improvement needed. Availability and acceptance of assessment feedback by principals leads to implementation of 
recommendations contained in the  assessment reports. This aids in providing quality education that meets set 
standards, relevance and continuous maintenance.This is why this study looked at the use of feedback from quality 
assurance and standards assessment by principals in their supervision of secondary schools in Nairobi, Kenya. Literature 
reviewed highlighted grey areas for research Thus, the study delved to answer the question: what is the influence of 
quality assurance and standards assessment feedback on principals’ supervision of secondary schools in Nairobi? 
Embeded mixed research design of quantitative and qualitative strand was used in data collection, analysis and 
interpretation. Questionnaires, interview and document analysis guides were used to collect data. Target population 
included 9 Quality Assurance and Standards Officers and 83 principals from  a sample of 9 Quality Assurance and 
Standards Officers and 30 principals was derived..  Stratified and  and purposive sampling techniques were employed. 
The study used mean,correlation and regression to analyze data. The major findings were that quality assurance and 
standards assessments were infrequent and feedback rare but are important in secondary schools’ supervision. There 
was a positive significant relationship between effective supervision and quality assurance standards assessment (rho 
=0.594, p value <0.05). Principals desired timely feedback from quality assurance and standards assessments. They also 
required discussions on the same, with the stakeholders and particularly follow-up assessments. The study recommends 
that the Ministry of Education employ and train more officers and avail sufficient resources for timely feedback after 
assessments.  
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Quality assessment  is a strategy for ensuring quality in the school system. They are measures taken regularly to 
ensure that prescribed threshold of quality in education are met (Vlasceanu, Grunberg and Parlea, 2007). The regular reviews 
and regular measures are made possible through availability of feedback on the performance of different dimension areas in 
schools.  Consequently, as posited by Bruggen ( 2010),  proper planning is requisite for effective assessment to be realized in a 
school The schools and data have to be accesed and a standardized national framework defining the educational quality put in 
place. This implies that there ought to  be a clear and concise assessment feedback reports to be addressed and followed up by 
effective actions as Bruggen further explains.   

Similarities have been observed in Kenya, New Zealand, Singapore and Hong Kong, in the process of self and external 
evaluation which emphasises on feedback (Whitby, 2010). Feedback has recommendations and ought to be discussed by the 
staff members and the stakeholders of a school. In Ireland, a draft inspection report is made and a post-inspection meeting 
held with the principal, staff and members of Board of Management (Perry, 2012). If the feedback plays such an important role 
in the improvement in the school, what would be the case where the assessments are done, yet quality is wanting?  This study 
therefore sought to find out whether or not feedback from assessments are availed to principals in secondary schools in 
Nairobi. Further, it also guaged if quality assurance reports are addressed and followed up by effective actions to improve 
secondary school supervision. 
             There are different assessment types for different task forces by countries in the world (Bruggen (2010). The nine main 
types of educational institution assessments conducted in Kenya include; Panel, Subject based, Advisory, Block, Assessment for 
registration, Assessment for introduction of new subjects, Investigative Assessment, and Follow-up Assessment (Republic of 
Kenya, 2000). Follow-up Assessments are dependent on feedback from the other assessment types. Information on the 
frequency of this type of assessment in secondary schools is also limited.  

A specific format is required when conducting quality assurance and standards assessment for coverage of all 
dimension areas. The three broad dimensions of assessment consist of; the teaching learning process, management and 
output. Feedback from these areas gives principals insight into improvement needed in each supervision area. In Kenya, the 
dimensions also include; curriculum organization and implementation, assessment, student progression and achievement, 
student welfare, infrastructure and school facilities management (Quality Index MOEST, 2010). This is in line with what 
Denter and Kruger (2003) postulate on the 5 basic elements of institutional supervisory roles of principals. In Kenya the 
assessment process is essential in monitoring progress in secondary schools as it provides feedback for better school 
performance (MOEST, 2008). According to Whitby (2010) external findings are often communicated back to schools inspected 
within a few days of inspection. Statistically significant relationship existed between constructive oral feedback and overall 
satisfaction with the inspection or assessment process among the stakeholders (McCrone, Coghlan et al, 2009).  

This study was guided by Deming theory of quality management(Deming,1986), Collegial model with contributions 
from; Dalin, (1994), Whitaker, (1995), Macroff, (1993), Rowan, (1993), Sergiovanni, (1991) Bush and West-Burnham (1994). 
The Developmental model of supervision (Glickman,1987), (Glickman, Gordon and Ross-Gordon,2005) was also used. This 
was due to their implication on principals’ supervisory roles in relation to quality assurance and standards assessment. The 
collegial and developmental supervision models appear to have some parallels with Deming’s "partnership for quality." 
Participative techniques such as; teamwork, quality circles, quality control, and quality assurance are just the beginning of the 
evolution and transformation to Total Quality Management in organizational life. In line with Deming’s theory (1986), this 
study focuses on the contributions of quality assurance and standards assessments in preventing defects and conforming to 
requirements in secondary school supervision. Deming’s theory advocates for avoidance of wastage. Principals do this in their 
supervision through leadership that coordinates; curricular, co-curricular programs and general school supervision. This is 
because Deming asserts that quality issues in organizations arise from poor management. 

 
1.2. Statement of the Problem 
      Studies have shown that impediments that make principals not to give adequate attention to supervision of 
instructional activities in secondary schools include but not limited to lack of feedback from quality assurance and standards 
assessments. This may influence secondary school principals’ supervision. According to Ehren and Visscher (2008) in 
Denmark, Dedering and Muller (2011) in Germany, school stakeholders’ discussion of feedback from assessment is important 
for school improvement. In Kenya, principals are supposed to discuss recommendations and implementation of assessment 
feedback with the teachers and Board of Management in order to enhance supervision (Gichui 2012). Studies by Whitby 
(2010), Ehren and Visscher (2008) and Gray and Gardner (2010) contend that studies on the effects of inspection or 
assessment on schools are limited. This study examines the influence of quality assurance and standards assessment feedback 
on supervision of secondary school principals in Nairobi  
 
1.3. Research Question 
  What is the influence of Quality Assurance and Standards Assessment feedback on principals’ supervision of 
Secondary School in Nairobi County?  
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1.4. Research Hypothesis  
 Ho: Quality Assurance and Standards Assessment feedback has no significant influence on secondary school 

principal‘s supervision. 
 
2.  Conceptual Framework  

Several interrelated factors that influence principals‘ supervisory roles in secondary schools were considered. These 
factors included; frequency and quality of quality assurance and standards assessments, principals‘ supervisory areas, 
assessment types and feedback availability that are important for effective quality assurance and standards assessment. The 
framework was based on the interplay of the variables. Principals‘ supervisory role was the dependent variable and quality 
asssurance and standards assessment type was an independent variable. The actual process of quality assurance and 
standards assessment itself  was one of the intervening variables. The indicator was the influences it had on the various 
dimension areas of principals‘ supervision. Availability of feedback from assessments was also an intervening variable whose 
indicator was the implementations of the recommendations from the feedback on the specific areas of challenges to the 
principals.  This study identified a major gap in the lack of provision of feedback and Follow-up assessments which were rarely 
done yet respondents indicated their importance. Thus entrenching the availability of feedback from quality asssurance and 
standards Assessment is the contribution of this study to the knowledge area.  
 
2.1. Literature Review  

Feedback from Quality assurance and standards assessment  illuminates the strengths, weaknesses of a school. The 
recommendations for improvement of the schools are also given. According to Ayeni (2012), quoting Rouf (2012), feedback is 
an important aspect in quality assurance and standards and corroborates Deming’s cycle of continuous improvement in all 
aspects of education. This cycle is based on Plan, Do, Check and Act (Deming, 1986). The Organization for Economic 
Cooperation and Development in 2009 in a workshop in Mexico, reported that the Inspectorate played the role of stimulating 
qualities of school leadership and teaching. Another study by Rudd (2009), posited that a statistically significant relationship 
between constructive oral feedback and overall satisfaction with the inspection process existed. Given the central position of 
feedback from quality assurance and standards assessment in the effective leadership of a school, this study aspired to find out 
if principals of public secondary schools in Nairobi got feedback from assessments and if they used the same in their 
supervision.  

In Britain the Office for Standards in Education (OFSTED) has regular inspection of schools by Independent inspectors. 
The reporting is public with summary of the report as feedback provided to parents and an account report to the parliament 
for provision of advice to Ministers. Feedback therefore plays a significant role maintaining the quality of education in Britain. 
This is because the parents and the parliament depend on it to formulate advises to schools. In Netherlands, there are 
inspectorate follows-up in each school annually to check on progress and if necessary, interventions to ensure improvement 
((Whitby, 2010). Therefore interventions, improvement and follow-up in Netherlands depend on feedback from assessments. 
an In Germany, Dedering and Muller (2011) report that 85% of principals found verbal feedback at the end of inspection and 
the report useful and meaningful for school development. They further report that a few months after inspection visits, 
development activities took place at majority of the schools. 

On Dutch Educational School Supervision Act, Ehren and Visscher (2008) reported that the effects of school inspection 
on school improvement had been investigated only to a limited degree.  According to them, there was need for more studies in 
the area. To this end this study attempted to contribute to the area. Whitby (2010) and McCcrone et al (2009) attest to the 
importance of feedback to the stakeholders after inspection. In Malaysia the school inspections review the nature, purpose, 
structure, functions and operations of school systems and outcomes. This enable constant review of the school system to 
determine whether there is progress, regression or it is static. This is made possible by feedback from assessment that enables 
stakeholders and school administrators to capture relevant information to forecast the schools’ productivity (ANTRIEP, 2002). 
Feedback enables constant review of a school system that contributes to continuous improvement of supervision. Is 
productivity linked with the supervision after the assessment feedback? The foregone review casts light on a European 
scenario. What would be case of continent of Africa? (South Africa, Nigeria referred to bellow) 

The fragmentation in the education segment in South Africa due to apartheid, led to the creation of Institution 
Development and Support Officials (IDSO) in the districts. Their role was to inspect schools by monitoring school leadership 
and management and creating supportive environment for provision of quality education. This was based on assessment 
feedback that school principals eagerly awaited ((Raath, 2012). Feedback from assessment in South Africa therefore played an 
important role in enabling IDSOs advice principals so as to improve their leadership. Studies showing links between quality 
assurance and standards assesment and principals‘supervision include those done by; Ayeni (2012), Adeniji (2002) and 
Ekundayo (2010) in Nigeria. A link is demonstrated by Ayeni (2012) when he quotes Demings cycle of improvement that 
includes feedback, which made the study resonate with Demings‘ theory of supervision.  

In the same vein, Momoh and Osagiobare (2015) in Nigeria, found out that only 48% of approved assessment 
recommendations were implemented in Edo states, while in Delta state 52%. This according to them meant that assessment 
standards by Federal Republic of Nigeria for secondary schools were not fully implemented in Edo and Delta states. The 
challenges may have been caused by lack of adequate feedback from quality assurance and standards assessments to enable 
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undertaking of the implementations. Similarly, Ogunu (2001) found out that in Nigeria some schools failed to provide needed 
information to enable assessment to be carried out, while in others recommendations from inspectors in the form of feedback 
were never implemented. Kolawole (2012) in his study reported that; inspection visits were irregular, feedback from the 
inspection reports were hardly made available and there were no follow-ups that would ensure that the weaknesses identified 
had been corrected. The united Republic of Tanzania (2008) in a report on performance audit of school inspection said that 
assessments did not address the problem of poor performance of students in secondary schools. Further information was that 
inspection from feedback may not have used in a suitable way. However, Shaheen (2013) reported that teachers perceived 
advice and feedback given through inspection reports and recommendations useful for making improvement in their own 
work performance.  
            In Kenya studies found out that provisions of educational quality assurance and standards was impeded by quality 
assurance and standards officers‘ inadequacy in relevant skills and insufficient feedback among others (King‘oina, 2014).  This 
was corroborated by Ndiso (2013), who reported that most head teachers indicated that quality assurance and standards 
officers rarely or never gave feedback after their observations. Feedback therefore, seems to occupy a central position in the 
success of quality assurance and standards assessments, which dictates the quality of education quality provided. Gichui 
(2012) posited that in Kenya education reforms often fail to achieve desired outcomes due to ineffective supervision. This 
could be due to lack of feedback to enable principals address corrective measures. The Teachers Service Commission appoints 
principals to manage the operations of schools and monitors them through Quality Assurance and Standards Officers. The 
officers’ conduct regular assessments in schools and then provide feedback to the Ministry of Education and Teachers Service 
Commission (Ndiga et al, 2014). In 2012, Education Officials worked with principals in secondary schools to strategize how to 
improve academic achievement. This called for quality assurance and standards assessments (Ndiga et al, 2014). From the 
feedback, the Ministry of Education recommended to Teachers Service Commission that all underperforming principals and 
their deputies be transferred or demoted. This move alluded to the concern of education authorities over principals’ 
leadership and the importance of feedback from assessments in decision making.  

In summary, this study looked at the role of quality assurance and standards assessment feedback on principals‘ 
supervision of secondary schools in Nairobi, Kenya and attempted to fill some of the gaps in studies reviewed. Feedback from 
assessments was examined for its role in assisting principals improve their supervision (MOE-DQAS, 2010).  Feedback from 
assessment reports in school’s inspection were also found to be used by most European education systems as instruments for 
controlling and promoting schools quality (Ehren, Altrichter, McNamara and O’Hara 2012). Shaheen (2013) reported that 
teachers perceived feedback from assessments as useful. However, in Tanzania it was reported that quality assurance and 
standards assessment was not beneficial to schools (The United Republic of Tanzania, 2008). Thus, non-availability of 
feedback from assessments negatively influenced secondary school supervision. This is because there were no 
recommendations provided for principals to implement and improve their supervision. Due to lack of feedback, principals 
were also unaware of the performance level of the different dimension areas under their supervision. 
 
3.  Research Design 

This study used an embedded design of a mixed methods approach, where the phenomenon qualitative technique was 
embedded in a cross-sectional survey design which is a quantative strand. The qualitative component was embedded in the 
quantitative method so as to supplement the data collection and analysis. This was as recommended by Johnson and 
Christensen (2008) and Tashakkori and Teddie (2010). They advocated for the combination in assisting getting better and 
deeper understanding of the complex phenomenon, by capitalizing on the strengths of the two techniques, which offsets their 
weaknesses.  
 The study was  carried out in schools in 9 Sub-counties of Nairobi, Kenya namely; Starehe, Embakasi, Makadara, 
Westlands, Njiru, Kamukunji, Langata, Dagoretti and Kasarani. The target  population comprised 9 Quality assurance and 
standards officers from the 9 Nairobi Sub-counties of Nairobi and 83 Principals from the 83 public secondary schools in 
Nairobi County (Teachers‘ Service Commission, 2012 and Ministry of Education Science and Technology (EMIS 2015). A total 
of 30 schools were sampled by propotionate stratification of schools in the form of; mixed day secodary school (MD), 
girls‘boarding secondary school (GB), boys‘boarding secondary school (BB), girls‘day secondary school (GD), boys‘day 
secondary school (BD) and mixed boading secondary school (MB). The 30 Principals  automatically formed part of the study.  

To ensure internal validity of instruments in this study, they were given to experts such as QASOs not part of the 
study, and lecturers at the Catholic University of Eastern Africa in Nairobi, Kenya and fellow researchers for peer evaluation as 
recommended by Denzin and Lincoln (2011). Pilot testing was done on the research tools in 2 secondary schools and on 4 
QASOs who were not part of the study. The interview guides and some parts of section V of the questionnaire were subjected 
to the credibility test. For dependability testing, the instruments were again presented to colleague researchers and QASOs 
who were not part of the study. Triangulation in this study also involved the QASOs and principals in member checking of the 
interview guides as recommended by Creswell (2014). The researchers-built rapport with the participants and at the 
conclusion of the interviews they were able to get a true reflection of what participants had given. The reliability of the 
instruments was tested by using odd numbers split in the split half design. The closed ended items provided this data. All the 
alpha coefficients ranged between 0.60 and 0.80. Therefore, based on the coefficient values, the items tested were deemed 
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reliable for this study. Effective supervision had a Cronbach’s Alpha of 0.658, assessment had 0.733 and quality assurance 
officer’s feedback had 0.698. Therefore, all were accepted.  

 Data was then analyzed using both the qualitative and quantitative analysis procedures to enable the researcher give 
a reasoned meaning to the study. All quantitative data from the questionnaires was entered into the SPSS computer program 
for descriptive and inferential statistics. Descriptive statistics was analyzed into frequency counts, means and percentages. 
The inferential statistics and regression analysis of results was done for statistical relationship of variables. The Hypothesis 
was tested through regression analysis. Qualitatively data was collected by interviews and document analysis and then 
transcribed, organized thematically, as they emerged in the ongoing process, then analyzed using statistics to indicate 
percentages. Thematic analysis, categories and patterns were used in interpretation of data. Graphs, charts and tables were 
used to present descriptive data analysis results. On ethical consideration, the researchers sought authority to conduct the 
research and informed all the participants the purpose of the study. Consent was sought from the respondents and their 
confidentiality and anonymity guaranteed as recommended by Cohen and Manion (1994).  
 
4. Results and Discussion     

This section presents the findings beginning with the demographic information as a basis of the discussion that 
follows. The principals’ questionnaire return rate was 80% (24). The study interviewed 20% (6) principals and 67% (6) 
Quality assurance and standards officers. 
 
4.1. Demographic Characteristics of Principals and Quality Assurance and Standards Officers 

There were 56% Female principals while 44% were male. This implies that there was an almost fair representation of 
the gender. The principals holding bachelor’s degrees were 54.16%, master’s degree holders were 41.66%) and there was 1 
PhD holder. Six principals had between 2-5 working experience, 4 had between 6-10 years and similarly to those who had  
worked for 11-15 years. Three  had 16 years of experince and above, while only one (1) principal had one year. The principals 
who headed boys’ boarding schools were 27.8% and girls’ boarding schools were also headed by an equal percentage. 16.7% 
principals came from a mixed and day schools on equal measures with those from day and boarding. Others categories 
comprised of 11.1%.   
 Half the QASOs were male and other half were female.  Four (4) QASOs had master degrees while two (2) had 
bachelor degrees. Five (5) of the QASOs had working experience of between 6-10 years, while one (1) had more than 10 years’ 
experience. Between January 2012 and December three (3) QASOs done between 4-6 assessments, followed by two (2) who 
had done between 10-11 assessments. One (1) QASO had done assessments between1-3.   
 
5. Principals’ Use of Feedback from Quality Assurance and Standards Assessment in Supervision 

The study sought to find out the extent of usage of quality assurance and standards assessment feedback by the 
principals in relation to the research question. The principals’ views are summarized in Table 1 
 

 SD D UD A SA Mean σ 
F % F % F % F % F % 

Advisory assessments results by QASOs, do 
not impact positively on improvement of 

school supervision in curriculum 
organization and implementation. 

5 22.2 11 44.4 5 22.2 3 11.1  0 2.2 0.9 

Advisory assessments do not improve the 
teaching and learning and students’ 

assessment. 

4 16.7 13 55.6 7 27.8  0  0 2.1 0.7 

Advisory assessments fees back do not assist 
in challenges faced in management of 
finances, staff and physical facilities. 

3 11.1 8 33.3 11 44.4 1 5.6 1 5.
6 

2.6 1.0 

Discussion of advisory assessment reports 
with the QASOs does not make the 

supervision of the teachers any easier for 
principals. 

4 16.7 7 27.8 5 22.2 7 27.8 1 5.
6 

2.8 1.2 

Discussion of advisory assessment reports 
with the teachers in school has not made 

their supervision any easier for principals. 

4 16.7 9 38.9 11 44.4  0  0 2.3 0.8 

Release of follow-up assessment findings by 
QASOs enables principals address areas of 

challenges in their schools. 

1 5.6 11 44.4 5 22.2 5 22.2 1 5.
6 

2.8 1.1 

Table 1: Principals’ Supervision and Use of Feedback from Quality Assurance and Standards Assessments (N=24) 
Key: SD- Strongly Disagree, D-Disagree, UD- Undecided, A- Agree, SA- Strongly Agree, Σ – Std. Deviation 
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The study sought to find out from principals whether advisory assessment feedback from QASOs had not helped them 
improve the supervision of curriculum organization and implementation in school. A total of 66.6% of the principals opposed 
this statement, while only 11.1% agreed to the fact that no improvement had been realized after advisory assessment 
feedback. Overall this statement had a mean of 2.2 and standard deviation of 0.9 implying majority of the respondents 
disagreed with this statement. Therefore, many respondents agreed that feedback assisted in the improvement of supervision 
in their schools. However, from the interviews principals reported that they desired frequent assessments and provision of 
feedback. Principal D (19th Nov, 2015) said, “We would like more frequent and effective quality assurance and standards 
assessments, with meaningful reports written and follow-ups done to hold schools accountable”.  Quality assurance and 
standards officers on their part reported that, their few numbers and lack of facilitation impeded their performance of duties. 
An officer said that;” there is need for increase of manpower; that is more QASOs, availing more resources and induction of 
QASOs time and again. The frequency of assessment should also be increased” QASO AA (5th April 2016). 

 Principals were further asked if feedback from advisory assessment had made no contribution to improvement of 
teaching and learning and students’ assessment, 55.6% of the respondents disagreed, 27.8% were undecided and 16.7% 
showed a strong disagreement. In this statement no respondent agreed that there was no contribution which was further 
supported by the mean of 2.6 and standard deviation 1.0. This meant that feedback from advisory assessment results had 
contributed to teaching and learning significantly.  

 On whether principals had received any assistance from feedback in time of challenges like in the management of 
finances, staff and physical facilities, those who ascertained to have received assistance were 44.4%, while 44.4% were 
indecisive, and a total of 11.2% denied having received any assistance with a mean of 2.6 and standard deviation of 1.0. This 
seems to be an indicator that principals do not get adequate assistance from assessment feedback in times of challenges as 
only 44.4% agreed to the construct. In the interview a principal reported that; “There is a problem because very little follow-
up is done and no written feedback is given” Principal C (6th Nov., 2015). From the Developmental supervision model that this 
study hinges on, Glickman, Gordon and Ross-Gordon (2003) posit that it is a requirement that at each stage a teacher knows 
their level of performance. In South Africa also, Raath’s study found out that principals looked forward to knowing their 
performance levels from the Institutional Development Support Officers. This also underscores the need for feedback from 
assessments.  

Further, on whether discussion of advisory assessment reports with the QASOs had not made the supervision of the 
teachers any easier, 27.8% of the principals agreed on equal basis 27.8% also disagreed. 22.2% were unsure, 16.7% strongly 
disagreed and 5.6% strongly agree. A calculated mean of 2.8 and standard deviation of 1.2 implied a great variability therefore 
a gap. Principal B (5th Feb., 2016), further emphasized the need for more assessments by reporting that; “There should be 
frequent visits, advice and feedback that is, improved feedback and frequency of Quality Assurance and Standards 
assessment”.  

The QASOs on their side reported that inadequate staff affected their work, with one saying that, “Assessments should 
be made regular and follow-ups made, staff should be adequate and vehicles availed. Funding should also be improved and 
recommendations on reports that are not currently being acted upon should be acted upon as this demoralizes us. Support is 
also needed from the senior bosses to QASOs” QASO BB (2nd Feb., 2016). The QASOs interviews seem to suggest that their few 
number and lack of resources made their work difficult. Studies by Ehren and Visscher (2008) and by Dedering and Muller 
(2011) support the importance of feedback discussion with stakeholders. This enables identification and discussion of 
challenges by the QASOs, principals and teachers in line with collegial model advanced by Bush (2011), which encourages joint 
ownership. The stakeholders can therefore contribute suggestions and means to improve the quality of education provided in 
the particular school. This may also assist the principals improve their supervision of the schools. 

The principals who were unsure that “discussion of advisory assessment reports with the teachers had not made it 
easier to be supervised” were 44.4%, while 55.6% disagreed. None of the respondents strongly agreed or agreed with the 
construct. The mean was 2.3 and standard deviation of 0.8 meaning there was a reduced variability in the responses given. 
This meant that the principals who reported that advisory assessment reports discussion with the teachers had made it easier 
for them to supervise the teachers were just slightly more than the principals who were unsure. The percentage of the unsure 
principals was significant and needed to be addressed. 

 On the influence of the release of follow-up assessment reports as feedback by QASOs in enabling principals to 
address areas with challenges in schools, 44.4% of the respondents disagreed, followed by 22.2%, who were undecided and 
then 22.2% agreed and on equal basis. Those who strongly agreed were 5.6% and another 5.6% also strongly disagreed. 
Principal E (6th Jan., 2016), posited that, “Frequent quality assurance and standards assessments and provision and discussion 
of reports would assist principals address areas with challenges in their schools” Therefore the principals’ responses indicate 
a gap exists in the release of follow-up assessment reports in quality assurance and standards assessment.  

Further, the study found out a divided opinion on whether the discussion of advisory assessment reports with both 
the QASOs and teachers had made it easier for the principal to supervise the schools, as indicated by the varying number of 
response proportions.  Nonetheless, earlier on, Ehren and Visscher (2008) found out that, feedback about weaknesses and 
discussion with schools regarding improvement activities, made a difference in performance. Further Ehren et al (2012) 
reported that promoting and controlling schools in Europe is based on feedback, however little research knowledge had been 
done in this area according to them. In Deming’s theory (1986), he advocates for a zero defects day, where employers and 
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managers monitor staff performance standards by giving feedback. The argument was later supported by Ayeni (2012) who 
reported that quality assurance in education corroborates with Deming circle of continuous improvement of; Plan, Do, Check 
and Act which can only be done by principals and QASOs on realization of feedback. Original plans are checked against 
achievement and further improvement depends on feedback (Deming, 1986). In practice, it would be useless for the 
assessment to be done only not to be availed to the principals for required action to be taken, thus making the exercise a futile 
one.    

That is why Momoh and Osagiobare (2015) observed that lack of adequate feedback from quality assurance officers 
affected principals’ implementation of the recommendations. In Tanzania, Shaheen (2013) found out that teachers perceived 
advice and feedback from inspection reports as useful in improvement of their work. This was also a suggestion by Watsulu & 
Simatwa (2011) that feedback on assessment of schools should be given immediately after the assessment. Bush (2011) posits 
that the participative nature of the collegial model enables stakeholders with the knowledge of feedback from assessments, to 
participate in decision making since they have common values and share objectives of the institution. This may address issues 
raised by Mosigis in a study (2012), where it is acknowledged that the government bureaucrats, the public and politicians have 
raised concern over the inadequacy of the quality assurance practices in Kenyan schools.  
 
5.1. Test of Relationships between Variables  

The researchers used inferential statistics to determine the nature of the relationship, direction and significance of the 
bivariate relationship between variables in the study. Pearson correlation analysis was used to show the strength of the 
relationship between indpendent and dependent  variables, while multiple regression analysis was used to show the nature of 
the relationship between variables. As concerns the decision rule, In this study the Significant levels were tested at α=5%., 
therefore, the cut off point for the p-value were at a maximum 0.05. The decision was that if a p value was less than 0.05 then 
there was enough evidence to warrant rejection of the hypothesis. In contrast, if the p value was greater than 0.05 then there 
was no significant influence of the particular variable on the dependent variable and the alternative hypothesis would be 
accepted.  

Correlation analysis between the dependent variable (effective supervision) and independent variables; Assessment 
and, QASO conduct in feedback yielded the results as presented in Table 2. 

 
  Effective 

Supervision 
QASA 

Assessment 
QASO 

Conduct 
Effective 

supervision 
Pearson 

Correlation 
1   

 Sig. (2-tailed)    
QASA Assessment Pearson 

Correlation 
.594** 1  

 Sig. (2-tailed) 0.00   
QASO 

Conduct/feedback 
Pearson 

Correlation 
.447* -0.049 1 

 Sig. (2-tailed) 0.012 0.408  
Table 2: Correlation Analysis 

From the results in the Table 2, there is a positive and significant relationship between effective supervision and 
quality assurance standards assessment (rho =0.594, p value <0.05). This implies that a unit change in assessment increases 
effective supevision by 59.4%. Secondly,  there was a positive and significant relationship between feedback from assessment 
given by QASOs and effective supervision (rho = .447, p value < 0.05). This implies that a unit change in QASOs conduct in 
giving feedback increases effective superivsion by 44.7%. The finding is diffrent from that of Momoh and Osagiobare (2015) 
which indicaed that lack of feedback on assessment negatively affected principals‘  implementation of recommendation and 
Barrow (2011) which found that QASOs rarely gave feedback after assessment. 

The regression analysis model summary in Table 3 shows that 39.9% of the variations in principals effective 
supervision can be accounted for by  QASOs conduct of giving feedback after assessment while the remaining percentage can 
be accounted for by other factors not included in the model. ` 
 

Model R R Square Adjusted R Square Std. Error of the Estimate 
1 .632a 0.399 0.381 .033 

Table 3: Regression Model Summary 
a. Predictors: (Constant), QASO Conduct (Feedback), QASA 
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Results in Table 4 shows that the two independent variables;  QASOs conduct of giving feedback and Quality 
Assurance and Standards Assessment  have a joint significant influence on effective supervision.  

 
Model Sum of Squares df Mean Square F Sig. 

1 Regression 325.959 3 108.653 11.813 .000a 
 Residual 2630.554 286 9.198   
 Total 2956.514 289    

Table 4: Feedback and Quality Assurance and Standards Assessment 
a. Predictors: (Constant), QASO Conduct(Feedback), QASA 

b. Dependent Variable: Effective Supervision 
 
The hypothesis of the study stated that there is no significant relationship between assessment feedback represented 

by QASOs conduct in giving feedback and principals‘ effective supervision. Results of the study revealed a positive and 
significant relationship between QASOs conduct in feedback and principals‘ effective supervision (β= 0.086, t = 2.246, p value 
<0.05) and a unit change in QASOs conduct as they give feedback, increases principal supervision effectiveness by 0.086 units.  

From the findings of the study majority of the respondents had university degrees and had over 2 years work 
experience. This indicated that they were familiar with quality assurance and standards assessment. Additionally, a higher 
proportion of QASOs had conducted between 4-6 assessments. Majority of principals, QASOs and teachers believe that Quality 
Assurance and Standards Assessment contribute to School supervision. Respondents reported that assessments influenced all 
dimensions of school supervision. However, it was noted the assessments especially follow-up was not frequently done. 
Findings also indicated that principals believed that; advisory assessments feedback influenced curriculum organization and 
implementation, improvement of teaching and learning and areas of challenges. It was desirable to discuss feedback by QASOs, 
Principals and teachers in relation to school supervision. However, the influence of follow-up assessment feedback by QASOs 
on principals’ areas of challenges was not felt as they were rarely done.  

From the results there was a positive and significant relationship between feedback from assessments given by QASO 
and effective supervision. Findings revealed that feedback from assessments by QASO increases principals’ effective 
supervision of the school. 
 
6. Conclusions 

 Principals desired feedback from assessment to assist them in the improvement of supervision in their schools and 
gave them platform on which to implementing recommendations from assessment. The fact that the principals did not receive 
feedback in time implies there is a gap in the provision feedback after quality assurance and standards assessments. This 
lacuna does affect the quality of supervision by the principals who should have been backed by reports as evidence.   

Feedback from assessments also enable the stakeholders participate in school management. The success of 
assessment to achieve its intended purposes depends on feedback for the implementation of recommendations. This 
underscores the importance of feedback from assessment in relation to principals’ supervision of secondary schools. As 
feedback about weaknesses and discussion with schools regarding improvement activities, make a difference in performance. 
Effective supervision is greatly dependent on the timely feedback and so should be encouraged for quality teaching and 
learning in the secondary schools.  
 
7. Recommendations 
 Based on the findings, the study recommends that the Ministry of Education should sensitize; all stakeholders on the 
process of Quality Assurance and Standards Assessment. It should also ensure that follow-up assessments are done after other 
types of assessments and feedback given. The Quality Assurance and Standards Officers should avail feedback reports with 
recommendations to the principals soon after the assessments. Provision of feedback after assessment should be mandatory 
after every assessment.  
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